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Abstract 
This research conducts a diagnosis of school governance in the Eastern Cape Province with 
the overriding objective of determining the appropriate strategies that can be recommended 
for improving the effectiveness of school governance in the Eastern Cape Province. In a bid 
to achieve this overriding objective, the entire research process was guided by the research 
objectives and questions that examined; factors determining the effectiveness of school 
governance in the Eastern Cape Province, the effects of effective governance on performance 
of schools in the Eastern Cape Province, and the strategies which are used for improving 
school governance in the Eastern Cape Province. Although the secondary research was 
accomplished through the review and analysis of the relevant literatures and theories, the 
qualitative research approach was used in the primary research process. The findings of the 
study indicate that achieving effective school governance in the Eastern Cape Province is far 
from being attained for the reason that in terms of the applications of the principles for 
effective governance, the study reveals that the effective implementations of these principles 
in the Eastern Cape schools is marred by factors that include; lack of clear outline of SGBs, 
poor briefing of members about the roles of SGBs, poor consultations of members and 
stakeholders, poor representation of stakeholders, poor support of school’s staff, lack of well 
defined vision, and poor documentations of SGBs’ roles. Despite the fact that the findings of 
the study also indicate that the practices in the Eastern Cape schools are inappropriate for 
enhancing effective school governance, it was noted that there is still ineffective application 
of the strategies which can be used for improving school governance in the Eastern Cape 
Province. As the findings indicate, this certainly undermines the effectiveness of school 
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governance in the Eastern Cape Province. While drawing from both the primary and 
secondary findings of the study, it was recommended that the school governing bodies in the 
Eastern Cape Province must; apply the six main principles for effective governance, apply the 
core components or pillars of good governance and consider implementing the strategies 
encompassing; considering that common interest and core business issues is one of the 
strategies, ensuring that the roles, objectives, functions and powers of the school council are 
clearly understood by all council members, effective planning, policy making and reporting, 
induction and professional development and learning, communication and information 
sharing, monitoring, evaluation and improvement. It was suggested that the suggested area 
for further study would be; “The effects of stakeholders’ involvement on the performance of 
School Governing Bodies.” 
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Chapter One 
Introduction and Motivation of the Study 
 
 
1.1 INTRODUCTION 
The essence of good governance as a measure for achieving effective organisational 
performance is a concept that cannot be underestimated anymore. Since, 1980s, the notion of 
good governance has been subjected to several and different debates and interpretations by 
academics, organisational practitioners and managers. In effect, this study provides a 
contribution to such ongoing debates and interpretations by providing a diagnosis of the 
effectiveness of school governance in the Eastern Cape Province. While conducting such a 
diagnosis, the study aims to assess whether any improvement strategies can be suggested to 
enhance school’ authorities adherence to principles and practice that induce good school 
governance in the Eastern Cape Province.  
So far authors such as Kallaway (2002:112), and Karlsson, McPherson and Pampallis 
(2001:29) reveal that an effective school governance influences the performance of teachers 
which subsequently translate into the output that result into satisfying learners’ needs and 
wants. Kallaway (2002:112) and Karlsson et al. (2001:29) attribute this to the fact that 
effective school governance enhances the schools’ ability to deliver quality public education 
which subsequently influences a country’s ability to achieve the objective of not only 
providing quality public education, but also the quality of the workforce that it produces. In 
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the context of Chaka’s (2011:80) interpretation, quality workforces are perceived to impact 
on improving productivity and stimulation of general economic growth and development.  
Despite such positive effects of school governance, studies conducted by Nzimande and 
Mathieson (2004:5) and Pampallis (2005:6) on school governance in South Africa indicate 
that there is less initiative to ensure that governance approaches that are adopted are adequate 
for realizing improving public education performance. These authors reveal that school 
governance is still punctuated with lack of application of essential principles for realizing 
good governance, lack of stakeholders’ involvement and constantly declining poor 
performances of most schools in the Eastern Cape Province.  
Generally, in the midst of the government’s initiative to improve school governance, the 
analysis of organisational practices reveal that there are still preponderance for most public 
schools to apply approaches to school governance which are inconsistent with the spirit and 
intendment to achieve good school governance. It is therefore against that backdrop that this 
study is being conducted so that measures for achieving good governance in the Eastern Cape 
schools can be recommended to the Eastern Cape Department of Education. Although the 
entire research process is guided by this overriding objective, this chapter examines; the 
research context; background information, research problem statement, research objectives, 
research questions, significance of the study and overview and structure of the study. 
1.2 RESEARCH CONTEXT: BACKGROUND INFORMATION 
While drawing from Nzimande and Mathieson (2004:6), school governance, like the 
curriculum, is a key arena for determining the character of school, particularly its climate and 
ethos and the conditions under which learning and teaching take place. Nzimande and 
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Mathieson (2004:6) reveal that the initiative to stress the importance of school governance 
dates back to the initiative of the Ministerial Review Committee on School Governance 
which was appointed in February 2003 by the Minister of Education for the purpose of 
reviewing and assessing the state of school governance in public schools and to make 
recommendations for the strengthening of the model of democratic school governance 
through representative school governing bodies.  
According to Nzimande and Mathieson (2004:6), the Review Committee was asked with 
examining issues encompassing; possible changes to legislation or policy, which will serve to 
strengthen democratic school governance, channel the effectiveness and efficiency of 
schools, and improve the quality of teaching and learning. The point of departure taken by the 
Review Committee is that school governance offers South Africa an opportunity of ‘taking 
the nation back to school’.  
Nzimande & Mathieson (2004:6) notes that the notion of ‘taking the nation to school’ is 
critical in several respects. Most importantly, it presents itself as another critical moment in 
the country’s history for developing civic capacity. Building on, and significantly extending, 
campaigns, such as the Freedom Charter campaign in the mid 1950s and the popular 
campaigns of the 1980s concerning the rights to education, housing and health, it offers 
parents the real opportunity of entering public life.  
In school governance, Pampallis (2005:106) notes that they have the opportunity of learning 
about the issues, difficulties, challenges and rewards of making policies and making decisions 
that will make a real difference to the quality of their children’s learning experience. 
Pampallis (2007:29) explains that ‘Taking the nation to school’ is important, too, in the sense 
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that the majority of the country’s parents now have the right, one that was denied them under 
apartheid, of entering their children’s schools as their own schools and not the schools of an 
oppressive and propagandistic state.  
Pampallis (2007:29) construes that the school governance arrangements the country has now 
provides it with the extraordinary opportunity of : establishing a new relationship between the 
state and parents, setting a new direction for education in the country, and providing a 
learning space where the critical skills of civic capacity might be extended. According to 
McPherson and Naicker (2002:104), the school governance framework the country currently 
has, is now almost eight years old, and in the vast majority of schools have school governing 
body structures with the designated officials in place. School governing bodies have 
chairpersons, secretaries and treasurers, who are serving alongside principals in redefining 
how schooling on the ground is to take shape.  
McPherson and Naicker (2002:66) reveal that the provincial departments of education and the 
national Department of Education have made appointments for school governance and have 
successfully developed the basic architecture for school governance, provided by the South 
African Schools Act. Importantly, Pampallis (2007:29) noted that school governance has 
come to be accepted by everybody in the system.  
He states that the country has a model that it can call its own, a model that has come to be 
owned by its people. There are examples of good practice in evidence throughout the system. 
However, an assessment of the governance practice in most of these schools would certainly 
reveal that there are also limitations and challenges marring the successful realization of 
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effective school governance. It is these challenges and limitations that motivate this study and 
the details are as set out in the research problem statement. 
1.3 THE RESEARCH PROBLEM STATEMENT 
Despite the measures implemented by the government to enhance the establishments of 
School Governing Bodies (SGBs) in the Eastern Cape Province, the successful performances 
of most of the SGBs is still marred by a significant number of factors. Inappropriate selection 
of members into the SGBs using a method of appointments by some people rather than 
through the normal democratic electoral processes limits the ability of most of the schools in 
the Eastern Cape Province to achieve effective governance. The basis of such assertion 
resonates in the fact that quite often people with less interests or who are overburdened with 
their personal obligations get appointed on the SGBs. The fact that these individuals are 
already overburdened implies that quite often they abscond from the normal activities of 
SGBs and school activities, thereby depriving the SGBs of the desired level of commitment, 
dedication and effort which are essential for realizing SGBs’ effective and subsequently 
general improving performances of schools.  
Yet the trends of the problems being faced by the SGBs seem compounded by lack of 
constant consultations of key stakeholders such as parents, financiers and the entire 
community on decisions about the implementations of certain major projects. The core of the 
problem rests on the fact that most of the people on the SGBs are quite influential to coerce 
the making of decisions in lieu of consultations with the relevant stakeholders.  
In addition, the fact that there is still ineffective communication implies that not only key 
stakeholders will be consulted, but also that the extent to which the SGBs’ activities will be 
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effectively coordinated to ensure that the desired objectives and goals are achieved may turn 
to be a challenge as well. In terms of accountability, most of the SGBs in the schools in the 
Eastern Cape Province still get accused of corruption or embezzlement of funds that deprive 
schools of funds that are required for implementing school programmes or projects. The fact 
that such incidents still occur signifies that the SGBs in most of the Eastern Cape schools 
have not yet reached the desired level of maturity to render them impact on improving 
performances of schools. Despite some successes, particular difficulties being confronted by 
school governors in the Eastern Cape Province relate to insufficient capacity concerning key 
dimensions of the work of school governance, such as managing accounts, appointing 
educators, and developing policies in critical areas of school life, such as language, 
discipline, religion and the fee structure of the school.  
Yet difficult relationships between a largely educated educator corps on the school governing 
structures and a largely under-educated parent community render achieving successful 
governance in most Eastern Cape Schools almost impossible. Other weaknesses include; 
conflicts between parents and educators around the meanings of governance and 
management, the weakness of communication channels between SGB’s and the provincial 
departments of education, and conflicts between governing bodies and provincial 
departments of education concerning issues, such as educator appointments, the management 
of schools’ Section 21 status, the management of issues of which one is learner discipline.  
In addition, specific difficulties that confront the development of school governance include 
the legacy of apartheid, particularly the large divide between white and black in terms of: 
levels of education in families. Other challenges are related to large swathes of the parent 
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population who continue to be either functionally illiterate or have minimal levels of 
education, the deep and pervasive poverty of large numbers of parents, and the majority in 
some provinces, who are unemployed. The challenge of a large community of rural families, 
who live far away from the centres of support of the government and the resources provided 
by business, the marginalization of black parents on school governing bodies in racially 
mixed schools and the general lack of integration of such structures also undermine the 
effectiveness of most modern schools in the Eastern Cape Province. 
 Yet the differential capacity of largely black and poor parents and largely white and wealthy 
parents, to support their schools in terms of fund-raising and other ways of support are also 
other factors that are marring the realization of effective school governance in the Eastern 
Cape Province. There is also a range of systemic issues that can be identified as impeding the 
progress of individuals and structures from making a difference. These issues include the 
inexperience of many school governors, and governors lack the understanding required to 
navigate their way through the complex laws and regulations that define the field of 
governance.  
There is often insufficient capacity in provincial departments of education that result into 
insufficient attention to detail, and subsequently the tendency for officials to err or institute 
inappropriate courses of action. In other words, all these render achieving effective 
governance of most schools in the Eastern Cape Province almost impossible. It is therefore 
on that basis that this study is being conducted, so that appropriate corrective and 
improvement measures can be suggested. The next sub-sections examine the research 
objectives and questions for the study. 
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1.4 Primary Research Objective 
The primary research objective of this study is to conduct a diagnosis of school governance in 
the Eastern Cape Province in order to suggest appropriate improvement strategies. 
1.4.1 Secondary Research Objectives 
The secondary research objectives for this study are to; 
 Evaluate factors determining the effectiveness of school governance in the Eastern Cape 
Province 
 Assess the effects of effective governance on performance of schools in the Eastern Cape 
Province 
 Examine strategies which are used for improving school governance in the Eastern Cape 
Province. 
 Recommend the measures which can de adopted for improving school governance in the 
Eastern Cape Province. 
 
1.5 RESEARCH QUESTIONS 
In order to achieve the above outlined primary and secondary research objectives of the 
study, the entire research process will be guided by research questions that encompass; 
 Which factors are considered as determinants of the effectiveness of school governance in 
the Eastern Cape Province? 
 How effectively has school governance impacted on improving the performance of 
schools in the Eastern Cape Province? 
 Which strategies are used for improving school governance in the Eastern Cape Province? 
 What measures can be recommended for improving school governance in the Eastern 
Cape Province 
1.6 Delimitation of the Study 
Although this research was based on the evaluation of school governance in the Eastern Cape 
Province, only 10 schools were randomly selected. The effect was that 40 participants were 
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interviewed on the basis that 4 participants were randomly drawn from 10 randomly selected 
schools in the Eastern Cape Province. However, in terms of generalisation, the findings can 
still be generalised on the nature of school governance not only in the Eastern Cape Province, 
but also the entire school governance throughout the South African schools. This implies that 
in terms of determining the improvement strategies which must be put in place, the schools 
that are anticipating doing so, must consider approaching the design and application of such 
improvement strategies along the recommendations outlined at the end of this research report. 
1.7 SIGNIFICANCE OF THE STUDY 
This study is important on the basis that it will provide the Eastern Cape Department with the 
opportunity to evaluate the importance of good governance on schools’ performance. Such a 
review will enable the Eastern Cape Department of Education to examine the extent to which 
the current approach to governance has resulted into improving performance of teachers, 
learners and schools in general. The review of the approach to school governance will also 
enable the Eastern Cape Department of Education to identify factors that are hindering the 
achieving of effective school governance in the province. This will enable appropriate 
remedial and improvement strategies to be suggested. The adoption of such improvement 
measures is expected to result into not only improving school governance, but also the 
performance of the schools in the Eastern Cape. In addition, this study is also important on 
the basis that there are limited studies on school governance in South Africa, and as such, 
through its recommendations, this study will provide additional theories onto existing 
literatures and theories on school governance.  
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1.8 OVERVIEW AND CHAPTER ORGANISATION 
The study is accomplished according to the following five chapters: 
 
Chapter 1: Introduction and Motivation of the Study: This chapter examines the 
overview of the study in the context of policies, legislations and state and effects of school 
governance on the performance of public education in modern South African schools. It is 
noted in the research problem statement that despite some successes, particular difficulties 
being confronted by school governors in the Eastern Cape Province relate to insufficient 
capacity concerning key dimensions of the work of school governance, such as managing 
accounts, appointing educators, and developing policies in critical areas of school life, such 
as language, discipline, religion and the fee structure of the school. Certainly, the research 
problem statement implies that there is a challenge with school governance not only in the 
Eastern Cape Province, but also throughout the country. Subsequently, the chapter examined 
the research objectives, research questions, significance of the study and overview and 
chapter organisation. 
Chapter 2: Literature Review and Theoretical Framework: This 
chapter provides an evaluation of relevant literatures and theories. The evaluation of these 
literatures and theories is accomplished according to sections that are aligned to the research 
objectives and questions. In the first instance, the chapter examines the notion of governance, 
and it was construed that governance is perceived as the application of a set of 
responsibilities and practices, policies and procedures that are used by the executives to 
enhance the effective management of the organisation’s activities and its people. The chapter 
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also notes that through the accomplishment of these objectives, school governors are able to 
provide strategic direction, ensure objectives are achieved, manage risks and use resources 
responsibly and with accountability. Later discussions in the chapter centred around; factors 
determining the effectiveness of school governance, the effects of effective governance on 
performance of schools, and strategies for improving school governance.  
Chapter 3: Research Design and Methodology: The research design, methods and 
techniques which were used in the primary study are described in this chapter. Considering 
that the main objective of this study is to conduct diagnosis of school governance in the 
Eastern Cape Province, it is revealed in this chapter that it is perceived that using qualitative 
research techniques would enable in-depth sufficient information to be obtained. Eliciting 
sufficiently in-depth information was perceived to render it possible for determining whether 
such main objective of the study has been fulfilled. Basing on such a conclusion, the later 
sections in the chapter examined; research design, target population and sampling, data 
collection method, data analysis, validity and reliability and ethical considerations. 
Chapter 4: Findings, Interpretation and Discussions: This chapter presents the 
interpretations and discussions of the interview findings. The process is structured around 
sections derived from research objectives and questions, and sections that are replicated from 
the research instrument. Although the study is mainly qualitative, it is indicated that the 
chapter used certain elements of quantitative research when codifying and analysing and 
presenting data in charts. The process was accomplished according to sections that 
encompass; Section A; Factors determining the effectiveness of school governance in the 
Eastern Cape Province, Section B; The effects of effective governance on performance of 
26 | P a g e  
 
schools in the Eastern Cape Province, and Section C; Strategies which are used for improving 
school governance in the Eastern Cape Province. The analysis, interpretations and 
discussions of the findings were accomplished in reference to findings in the secondary 
research in order to determine whether all the issues that are raised in the research objectives 
and questions are effectively fulfilled. 
Chapter 5: Conclusions and Recommendations: This chapter examines the general 
conclusions and recommendations of the study. The conclusion examines summaries of the 
secondary and primary findings. The secondary findings were summarised according to 
sections that include; factors determining the effectiveness of school governance, the effects 
of effective governance on performance of schools, and strategies for improving school 
governance. The conclusion for the primary findings were accomplished according to 
sections that include; Section A; Factors determining the effectiveness of school governance 
in the Eastern Cape Province, Section B; The effects of effective governance on performance 
of schools in the Eastern Cape Province, and Section C; Strategies which are used for 
improving school governance in the Eastern Cape Province. In a conclusion reflecting 
interplay between the primary and secondary findings, measures that must be adopted to 
improve school governance in the Eastern Cape Province were recommended. 
1.9 CONCLUSION 
Conclusively, it is notable from the above discussions that this chapter examines the 
overview of the study in the context of policies, legislations and state and effects of school 
governance on the performance of public education in modern South African schools. It is 
noted in the research problem statement that despite some successes, particular difficulties 
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being confronted by school governors in the Eastern Cape Province relate to insufficient 
capacity concerning key dimensions of the work of school governance, such as managing 
accounts, appointing educators, and developing policies in critical areas of school life, such 
as language, discipline, religion and the fee structure of the school. Certainly, the research 
problem statement implies that there is a challenge with school governance not only in the 
Eastern Cape Province, but also throughout the country. Subsequently, the chapter examined 
the research objectives, research questions, significance of the study and overview and 
chapter organisation. The next chapter provides an analysis of the literatures and theories 
which are relevant to this study. 
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Chapter Two 
Literature Review and Theoretical Framework 
 
2.1 INTRODUCTION 
This chapter provides the evaluation of relevant literatures and theories. The evaluation of 
these literatures and theories is accomplished according to sections that are aligned to the 
research objectives and questions. In the first instance, the chapter examines the notion of 
governance, and it was construed that governance is perceived as the application of a set of 
responsibilities and practices, policies and procedures that are used by the executives to 
enhance the effective management of the organisation’s activities and its people. The chapter 
also notes that through the accomplishment of these objectives, school governors are able to 
provide strategic direction, manage risks and use resources responsibly and with 
accountability in order to ensure that the prescribed objectives are achieved. Later discussions 
in the chapter centred around; factors determining the effectiveness of school governance, the 
effects of effective governance on performance of schools, and strategies for improving 
school governance.  
In terms of factors influencing school governance, the chapter examines core components or 
pillars of good governance that include; accountability, participation, freedom of information, 
and transparency. In addition to these, the key six principles of good governance examined 
include; principle 1; understanding their expected roles, principle 2; ensuring delivery of 
organisational purpose, principle 3; being effective individuals but at the same time forming 
part of a team, principle 4; exercising control, principle 5; behaving with integrity and 
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principle 6; being open and accountable. The discussions in the chapter also indicate hat the 
effective application of these principles and models do not only impacts on improving school 
governance, but also the effective performance of the school. 
 However, it was pointed out in the discussions that the ability of school governance to result 
into improving school performance may be limited, unless if certain improvement strategies 
used to ensure that the weaknesses of school governance are constantly identified and 
addressed. On that basis, the chapter indicates the effectiveness of school governance is 
influenced by the applications of improvement strategies that include; considering common 
interest and core business issues is one of the strategies, ensuring that the roles, objectives, 
functions and powers of the school council are clearly understood by all council members, 
effective planning, policy making and reporting, induction and professional development and 
learning, communication and information sharing, monitoring, evaluation and improvement, 
and the use of Mulford’s (2003:19) measures for improving school governance. 
2.2 THE CONCEPT OF “GOVERNANCE” IN THE MODERN PUBLIC 
SECTOR ORGANISATIONS 
 
Kirillo (2005:12) defines governance as the set of responsibilities and practices, policies and 
procedures that are exercised by the executives. He argues that through the accomplishment 
of these objectives, school governors are able to provide strategic direction, manage risks and 
use resources responsibly and with accountability to ensure that the desired strategic 
objectives are achieved. Kirillo (2005:12) also points out that the existence of effective 
governance is pivotal for realizing successful organisational performance. In a view 
consonant with Kirillo’s (2005:12) perceptions of governance, the International Institute of 
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Administrative Sciences (2011:1) construes that governance is a broader notion than 
government. The International Institute of Administrative Sciences (2011:1) interprets that 
governance involves interaction between formal institutions and the civil society, and as thus 
connotes the traditions and institutions by which authority in a country is exercised. In other 
words, the International Institute of Administrative Sciences (11AS) (2011:1) perceives that 
governance connotes a process by which the authorities are selected, monitored and placed in 
the capacity of the government to effectively formulate and implement sound policies that 
impact on social, political and economic situations in a country.  
However, Youngs (2005) noted that the notion of governance goes beyond formal governing 
using bodies such as boards or councils to encompass other groups that form part of the 
strength of the partnerships within an organisation, between stakeholders and across its 
various parts that make up its system of governance. In the case of a school, Carrim (2011) 
construes that besides a school council or board; these groups include the leadership team, 
staff committees, and parent group and student representative council together with the ways 
that these groups interact with each other and with all stakeholders. According to Carrim 
(2011), a good governing body is based on strong partnerships and broad, grass-roots 
participation in its own internal work as an effective board and supports the development 
throughout an organisation of: accountability, conformance, leadership and performance. 
Carrim (2011) explains that accountability and conformance deals with how an organisation 
assesses if it performing effectively, efficiently and ethically in the best interests of all 
stakeholders, and in accordance with the law, regulations, probity, accountability and 
openness. On the other hand, Wylie and King (2005:16) posit that leadership and 
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performance refer to how an organisation sets a vision, develops plans, policies and strategies 
focused on improving outcomes and performance, and helps to build strong and productive 
partnerships between all of its stakeholders. However, authors such as Price (2009:13) Carrim 
(2011), Driscoll’s (2010:1) believe that the effectiveness of the school governance is 
influenced by a significant number of factors. 
2.3 FACTORS DETERMINING THE EFFECTIVENESS OF SCHOOL 
GOVERNANCE 
 
Price (2009:13) Carrim (2011), Driscoll’s (2010:1) Kirillo (2005:12), Ncube (2005:190), 
Siddiqui (2006:33) and Smith (2007:240) agree that the effective of school governance is 
influenced by the extent to which certain core components or pillars of good governance are 
consistently considered. As they noted, these pillars of good governance include; 
accountability, participation, freedom of information, and transparency. On the other hand, a 
consensus also exists among theories such as Price (2009:13), Carrim (2011) and Driscoll 
(2010:1) that there are certain key six principles that influence the effectiveness of school 
governance. These six main principles are; principle 1; understanding their expected roles, 
principle 2; ensuring delivery of organisational purpose, principle 3; being effective 
individuals but at the same time forming part of a team, principle 4; exercising control, 
principle 5; behaving with integrity and principle 6; being open and accountable. All these 
are evaluated in the sub-headings following. 
2.3.1 Core Components or Pillars of Good Governance  
Kirillo (2005:12) interprets that good governance in a school context implies the existence of 
a regulatory system for regulating the behaviours of public officeholders, community 
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participation and consensus on how the entire activities of the organisation must be run. 
Through these, he noted that good governance becomes responsive to the present and future 
needs of society. Kirillo (2005:12) and Smith (2007:240) concur that poor governance is 
usually characterized by factors encompassing; failure to make clear separation between what 
is public and what is private, failure to establish a predictable framework of law and 
government behavior conducive to development or arbitrariness in the application of rules 
and laws, priorities, inconsistent with development, resulting in a misallocation of resources, 
excessively narrowly based or non-transparent decision making, excessive operational costs, 
and poor service to the public and  failure to achieve the aims of policy. Nonetheless, a 
consensus exists among authors such as Kirillo (2005:12), Ncube (2005:190), Siddiqui 
(2006:33) and Smith (2007:240) that the core components or pillars of good governance 
include; accountability, participation, freedom of information, and transparency. 
2.3.1.1 Participation 
Smith (2007:240) refers to the extent to which the stakeholders and other members of the 
community are provided with equal access to the school governing body irrespective of any 
form of discriminations. In order to achieve this, Smith (2007:240) argues that a proper 
electoral and democratic system must be used for determining the members of the school 
governing body. Through these, he interprets that the capacity of schools can be strengthened, 
and the schools can gain the necessary public support that it requires to exist. However, 
Ncube (2005:190) argues that participation of all the stakeholders can only be effective if 
there is a high level of literacy in the community and if countervailing power has been 
fostered among weaker sections of society. Ncube (2005:190) points out that relationships of 
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dependency, economic isolation, client list and populist modes of political incorporation, 
competition between the rural and urban poor and the tyranny of work may limit the effective 
participation of all the stakeholders and limit realization of effective governance. 
2.3.1.2 Accountability 
Kirillo (2005:12) states that the achievement of the desired strategic objectives and goals of 
the schools can only be achieved if there is accountability of school’s authorities and 
leadership to all the stakeholders. He bases his argument on the fact that high levels of 
accountability among the school’s authorities and leaders enhances the extent to which the 
organisation is able to effective implement policies and programmes that are essential for 
realizing improving school performance. Kirillo (2005:12) also notes that accountability of 
school authorities and leaders results into minimization of resources’ wastes and thus impacts 
on successful implementations of the school’s programmes and policies. Through, these, he 
argues that schools can be able to achieve the desired level of superior performance. 
However, Kirillo (2005:12) points out that the achievement of such strategic objectives will 
depend on the extent to which certain determinants for effective accountability are 
considered. As he notes, these determinants encompass; enforcement, answerability and 
transparency. 
2.3.1.3 Freedom of Information 
Ncube (2005:190) explains that freedom of information is essential for realizing improving 
accountability and good school governance. He points out that freedom of information and 
free speech is essential for exposing corruption, the purchase of favors, unwarranted secrecy, 
and abuse of office and violations of human rights. Smith (2007:240) construes that the 
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extent to which these can impact on accountability would depend on the extent to which 
ordinary members can be able force top school managers and leaders to explain and justify 
the use made of the powers entrusted to them by the school governance policies. It also 
implies that the school governance council is able to provide equal opportunities of the rights 
to be heard to the groups in favour and against a particular programme or system. In order for 
this to be achievable, Smith (2007:240) states that there must be endeavours of ensuring that 
there are appropriate levels of transparency. 
2.3.1.4 Transparency 
Smith (2007:240) posits that transparency means that decisions taken and their enforcement 
are done in a manner that follows rules and regulations outlined by the school governing 
council. He added that it also means that information is freely available and directly 
accessible to those who will be affected by such decisions and their enforcement. Smith 
(2007:240) adds that transparency implies that enough information is provided and that it is 
provided in easily understandable forms and media. However, he points out that the difficulty 
with ensuring transparency is that only the generator of information may know about it, and 
may limit access to it. Hence, Smith (2007:240) argues that it may be useful to strengthen the 
community’s right to information with a degree of legal and administrative enforceability. 
Nonetheless, Price (2009:13), Carrim (2011) and Driscoll (2010:1) also interpret that the 
effectiveness of school governance is as well influenced by the application of certain six 
principles of good governance. 
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2.3.2 Application of Six Principles for Realizing Effective School 
Governance 
 
Price (2009:13), Carrim (2011) and Driscoll (2010:1) agree that the effectiveness of school 
governance is influenced by the six main principles that include; principle 1; understanding 
their expected roles, principle 2; ensuring delivery of organisational purpose, principle 3; 
being effective individuals but at the same time forming part of a team, principle 4; 
exercising control, principle 5; behaving with integrity and principle 6; being open and 
accountable. 
2.3.2.1 Principle 1: understanding their expected roles 
Driscoll (2010:1) posits that principle 1 prescribes that an effective board is expected to 
provide good governance and leadership by understanding their roles collectively as a board 
and as individual trustees in relation to; their legal duties, the provisions of the governing 
document, the external environment, and the total structure of the organisation. Driscoll 
(2010:1) stated that it also involves the understanding of other roles which include; setting 
and safeguarding the vision, values and reputation of the organisation, overseeing the work of 
the organisation and managing and supporting staff where applicable. Despite concurring 
with Brunner (2010:13), Smith (2007:2) adds that it also of essence that all the members and 
stakeholders are able to contribute to the setting and safeguarding the vision, values and 
reputation of the organisation, managing and supporting staff and volunteers where 
applicable, and overseeing the work of the organisation. However, Brunner (2010:13) argues 
that the sole adherence to the first principle of good school governance may not influence the 
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achieving of effective school governance unless if it is accompanied with the application of 
principle 2. 
2.3.2.2 Principle 2: Ensuring delivery of organisational purpose 
In principle 2, Carrim (2011:66) and Driscoll (2010:1) concur that the main objective is to 
ensure that board provides good governance and leadership by ensuring delivery of 
organisational purposes which include; ensuring that the organisational purposes remain 
relevant and valid, developing and agreeing a long term strategy, agreeing operational plans 
and budgets, monitoring progress and spending against plan and budget, evaluating results, 
and reviewing and amending plans and budgets as appropriate. Carrim (2011:66) construes 
that defining clear organisational purposes and objectives enables the school authorities and 
all other parties become conversant with what is expected of them. Carrim (2011) further 
notes that such understanding subsequently transforms into the standards against which the 
effective evaluation and monitoring of school activities is effectively accomplished. 
2.3.2.3 Principle 3: Being effective individuals but forming part of a team 
Carrim (2011) construes that the application of principle 3 would require that the board 
provides good governance and leadership by working effectively both as individuals and as a 
team. According to Carrim (2011) some of the roles that the board is required to perform 
under principle 3 include: finding and recruiting new board members to meet the 
organisation’s changing needs in relation to skills, experience and diversity, providing 
suitable induction for new board members, providing all board members with opportunities 
for training and development according to their needs; and periodically reviewing their 
performance both as individuals and as a team. 
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2.3.2.4 Principle 4: Exercising Control  
Carrim (2011) further notes in principle 4 that an effective board will provide good 
governance and leadership by exercising effective control. As the accountable body, Carrim 
(2011) points out that the board will ensure that: the organisation understands and complies 
with all legal and regulatory requirements that apply to it, the organisation continues to have 
good internal financial, management controls, the board regularly reviews and identifies the 
major risks to which the organisation is exposed and puts in place systems to manage those 
risks; and delegation to sub-committees, staff and volunteers (as applicable) works effectively 
and the use of delegated authority is properly supervised. 
2.3.2.5 Principle 5: Behaving with Integrity and Respect 
In principle 5, Driscoll (2010:1) share similar views that an effective board should: safeguard 
and promote the organisation’s reputation, act according to high ethical standards, understand 
and manage conflicts of interest and loyalty, maintain independence of decision making; and 
deliver impact that best meets the needs of beneficiaries. 
2.3.2.6 Principle 6: Being Open and Accountable  
It is further indicated by Carrim (2011) that the application of principle 6 would require the 
board leads the organisation in being open and accountable, both internally and externally. As 
Carrim (2011) notes such initiatives must involve ensuring: open communications, informing 
people about the organisation and its work, appropriate consultation on significant changes to 
the organisation’s services or policies, listening and responding to the views of supporters, 
funders, beneficiaries, service users and others with an interest in the organisation’s work, 
handling complaints constructively and effectively; and considering the organisation’s 
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responsibilities to the wider community, for example its environmental impact. Wylie 
(2006:14) concurs with Carrim (2011) that the application of these principles results into 
improving school governance and subsequently improving schools’ performance. Contrary to 
Wylie’s (2006:14) views, Butterworth (2008:9) argues that the application of a model that 
encourages community involvement also enhances the realization of effective school 
governance. 
2.3.3 Encouraging Community’s Involvement in School Governance 
In a study that was conducted on school governance in Newzealand, Butterworth (2008:9) 
states that one of the determinants of effective school governance refers to the extent to 
which it is able to encourage as much community involvement as possible. Butterworth 
(2008:9) believes that this can be accomplished by bringing schools closer to the 
communities, through parents taking a more active role in setting their school’s directions, 
and electing those who can they trust with this responsibility. Butterworth (2008:9) further 
argues that the effectiveness of the school governing is also measured by the degree to which 
it is able to accurately perform goal setting roles, provide directions to the school and ensure 
that the appointments of principals result into enhancing the contribution to school and 
student performance.  
Butterworth (2008:9) believes that the extent to which the roles that are prescribed in the 
school governance document are performed more effectively significantly influence learners’ 
and general school performance. Although sharing similar lines of arguments, Dadd 
(2006:226) points out that the extent to which the initiative of involving the communities in 
the school governance may be a successful endeavour will also be influenced by the 
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assumption that parents or others in the community with relevant expertise would be attracted 
to make a contribution to the local school by standing for the board.  
Dadd (2006:226) also notes that the assumption deals with ensuring that the parent 
community would be well represented, not just in terms of expertise, but also in terms of the 
school being able to take account of the range of backgrounds of its students; and that those 
who served on the board could work well together and with the school staff. Meanwhile 
Cardno, France, Smith and Youngs (2005:28) identify the creating and building trust between 
schools and government as the other factor that would determine the effectiveness of school 
governance, and sometimes through intermediaries such as the suggested local teams of 
accredited education professionals.  
Cardno et al, (2005:28) believe that the provision of good quality learning opportunities is a 
collective responsibility. They base their arguments on the fact that schools cannot operate as 
effectively as desired unless they are provided with realistic support, understanding, networks 
and accountability frameworks that motivate schools to keep developing and challenging 
themselves. Cardno et al, (2005:28) reveal that good support for schools cannot be provided 
by or through government agencies if schools operate in silos.  
Nevertheless, theories articulated by Rentoul and Rosanowski (2000:10) Wylie and King 
(2004:103) and Mulford (2003:19) reveal that the effective application of these principles and 
models do not only impacts on improving school governance, but also the effective 
performance of the school. 
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2.4 EFFECTS OF EFFECTIVE GOVERNANCE ON THE PERFORMANCE 
OF SCHOOLS 
 
Rentoul and Rosanowski (2000:10) Wylie and King (2004:103) and Mulford (2003:19) 
Walford (2010:163) Brunner (2010:13), Wylie and Hipkins (2006:29), Kamal  (2006:82) and 
Smith (2007:2) agree that effective school governance results into; improving quality of 
education management and learning, provides opportunities for school professionals and 
members of the school community to learn from each other, improving school leadership 
improves accountability of educators. 
2.4.1 Improving Quality of Education Management and Learning 
Earley and Creese (2009:49) state that effective school governance results into improving 
quality of education management and learning. Earley and Creese (2009:49) argue that 
research on the effects on educational outcomes of different forms of school governance; 
ownership, organisation, and management indicate that differences in school professional 
leadership account for 5–7 percent of the variation in student achievement between schools. 
According to Earley and Creese (2009:49), statistical analysis of transformational school 
leadership shows a significant relationship between effective school leadership and enhanced 
student’s engagement in learning which subsequently transforms into improving general 
school performance. Rentoul and Rosanowski (2000:10) emphasize that resulting 
improvement in school performance impacts on improving community’s satisfaction with the 
quality of education services delivered, and subsequently improving public image of the 
school. Earley and Creese (2009:49) and Rentoul and Rosanowski’s (2000:10) postulations 
are echoed in Leithwood, Day, Sammons, Harris, and Hopkins’ (2006:206) assertions that 
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effective school leadership significantly impacts on the quality of the school organisation and 
on pupil learning.  
Leithwood et al. (2006:206) argue that there is not a single documented case of a school 
successfully turning around its pupil achievement in the absence of talented leadership. They 
base their arguments on the fact that studies focusing on the quality of school leadership in 
relation to student outcomes identify the effectiveness of school leadership as one of the 
crucial dimensions for determining the effectiveness of school leadership. In terms of the 
effectiveness of school leadership, Leithwood et al. (2006:206) posit that there are seven 
dimensions that can be used for measuring the effectiveness of school leadership and 
governance. As they note, the seven dimensions encompass: establishing goals and 
expectations, strategic resourcing, participating in planning, coordinating, and improving 
teaching and the curriculum, participating in teacher learning and development, reviewing 
student progress, ensuring an orderly and supportive environment, and fostering a learning 
organisation.  
2.4.2 Provides opportunities for school professionals and members of the school 
community to learn from each other 
 
Walford (2010:163) construes that the gains of encouraging effective school governance 
resonates in the fact that it provides opportunities for school professionals and members of 
the school community to learn from each other, and for school professionals to become more 
articulate about what they do, and why. In other words, Walford (2010:163) interprets that 
such intense interaction between the school professionals and the community members result 
into critical analysis of how school performance can be improved. However, Walford 
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(2010:163) suggests that such benefits will only depend on the extent to which the system of 
school governance permits the school to meet community needs better, support community 
involvement, and the school being able to set its own priorities within its  budget, and able to 
make its own decisions.  
According to Driscoll (2010:1), good governance is acknowledged to be essential for the 
success of any organisation and is now more important than ever. Driscoll (2010:1) 
elaborates that members of boards play a vital role in serving their causes and communities 
and bring passion and commitment as well as skills and experience to the organisations they 
lead. He stated that board members provide long term vision and protect the reputation and 
values of their organisations.  
Driscoll’s (2010:1) views are echoed in Chapman’s (2010) postulations that to make a 
difference, a board needs to have proper procedures and policies in place, improve teamwork 
and have good relationships within the organisation. Chapman (2010) argues that the right 
mix of accountability and conformance and leadership and performance is central to a 
school's success and improving school performance. Indeed, he noted that the development of 
great governance is one of the most important factors in enabling significant improvements in 
learning outcomes and life opportunities for all students.  
Meanwhile Wylie and King (2004:103) believe that for a school council's work to have a 
major impact on partnerships and student engagement and achievement; two critical aspects 
will need to continue to evolve. Wylie and King (2004:103) stated that one of these critical 
aspects includes great school governance practices that must be embedded across the whole 
organisation, and the nature and benefits of these practices widely communicated. Secondly, 
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Wylie and King (2004:103) noted that there must be adequate resources and support provided 
to enable high quality training and professional development for council members and for the 
building and strengthening of school-family-community partnerships and school networks.  
In other words, Wylie and King (2004:103) construe that the quality of governance is pivotal 
in building strong partnerships and improving educational performance and learning 
outcomes for all students. In a similar view, Wylie (2006:14) stated that good governance can 
be built in two ways. He stated that one of these ways involve using key indicators of good 
governance to assess the strengths and weaknesses of current practice. Wylie (2006:14), 
noted that the second one involve ensuring that governance practices are improved over time 
at all levels; local, regional and national, and that there are adequate resources and support, 
including ongoing professional learning, for achieving this ongoing improvement. 
Nonetheless, Walford (2010) stated that an effective school governance results into 
improving education quality and performance of learners. Walford (2010) believes that good 
governance in education systems promotes effective delivery of education services. However, 
Robinson, Ward and Timperley (2003) noted that there are certain factors which are critical 
to realizing improving education quality and performance of learners.  
As Robinson et al. (2003) indicated such critical factors include; existence of appropriate 
standards, incentives, information, and accountability, which induce high performance from 
public providers. According to Robinson et al. (2003), sound provider performance in turn, 
raises the level of education outputs (e.g. school retention) and can contribute to improved 
outcomes (e.g. student test scores). However, authors such as Brunner (2010:13), Wylie and 
Hipkins (2006:29), Kamal  (2006:82) and Smith (2007:2) agree that the effective of school 
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governance on improving school’s performance is most likely to be limited in the absence of 
application of appropriate strategies to ensure that systems, processes and methods of 
governance are continuously improved. 
2.4.3 School Governance is at the core of achieving Improving School 
Leadership 
 
Mulford (2003:19) states that there is a significant direct positive relationship between 
effective governance improving school leadership. He posits that the leadership that makes a 
difference is both position based (principal) and distributive (administrative team and 
teachers) but both are significantly related to student outcomes. Mulford (2003:19) argues 
that effective school governance results into effective school leadership and a collective 
teacher efficacy which is an essential intervening variable between leadership and teacher 
work and then student outcomes.  
 
He further notes that effective leadership that results from effective school governance 
influences what happens in the core business of the school , the teaching and learning, and 
subsequently the way students perceive how teachers organize and conduct their instruction, 
and their educational interactions with, and expectations for, their students. Mulford 
(2003:19) also points out that the pupils’ positive perceptions of teachers’ work directly 
promote participation in school, academic self-concept and engagement with school; and 
pupil participation is directly related to improving academic achievement. 
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2.4.4 Improves Accountability of Educators 
According to Ackerman (2005:33), an effective school governance results into improving 
accountability of the school leadership and management. Improving accountability eliminates 
corrupt practices and impacts on the extent to which the allocated school’s resources are 
optimally utilized. As Ackerman (2005:33) construes accountability refers to the act of 
holding public officials/service providers answerable for processes and outcomes and 
imposing sanctions if specified outputs and outcomes are not delivered.  
Ackerman (2005) describes accountability as a pro-active process by which public officials 
inform about and justify their plans of action, their behavior and results, and are sanctioned 
accordingly. On the contrary, Ackerman (2005:33) stated that in education, poor governance 
results into inefficiency in service provision, and in some cases no service at all. Lack of 
standards, information, incentives, and accountability can not only lead to poor provider 
performance but also to corruption, the use of public office for private gain. However, Kamal  
(2006:82) points out that the line between poor governance and corruption is often blurred. 
But he noted that certainly improving governance which results into discouraging corruption 
in education ultimately leads to increase the efficiency of education services so as to raise 
performance. Kamal (2006:82) stated that such improving school governance, subsequent 
results into improving student learning and labor productivity.  
Nonetheless, Kamal  (2006:82) interprets that the extent to which such benefits will result 
will depend on the extent to which it is ensured that accountability requires that members of 
the school governing council have clear responsibilities and are held answerable in exercising 
those responsibilities, and if they do not, face predetermined sanctions. In other words, he 
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posits that without sanctions, there cannot be any real accountability. In addition, Brunner 
(2010:13) stated that the effectiveness of school governance will depend on the extent to 
which the process of governance is accompanied with the appropriate and acceptable 
standard of performance. He points out that such performance management systems must 
deal with the basic functioning of the education system so that teachers are hired based on 
merit, administrators and teachers show up daily, adequate numbers of books are available, 
funds are budgeted and allocated transparently, incentives are set to promote good 
performance, and corruption is discouraged.  
Brunner (2010:13) further argues that without these basic ingredients, the broader education 
system objectives cannot be attained and that implies that it also becomes difficult to achieve 
improving public education performance. However, Hipkins (2006:29) construes that the 
ability of school governance to result into improving school performance may be limited, 
unless if certain improvement strategies used to ensure that the weaknesses of school 
governance are constantly identified and addressed. 
2.5 STRATEGIES FOR IMPROVING SCHOOL GOVERNANCE 
Brunner (2010:13), Wylie and Hipkins (2006:29), Hipkins (2006:29), Kamal (2006:82) and 
Smith (2007:2) Mulford (2003:19) consistently interpret that the effective of school 
governance is influenced by the applications of improvement strategies that include; 
considering common interest and core business issues is one of the strategies, ensuring that 
the roles, objectives, functions and powers of the school council are clearly understood by all 
council members, effective planning, policy making and reporting, induction and professional 
development and learning, communication and information sharing, monitoring, evaluation 
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and improvement, and the use of Mulford’s (2003:19) measures for improving school 
governance 
2.5.1 Considering common interest and core business issues is one of the 
strategies 
 
According to Brunner (2010:13), Wylie and Hipkins (2006:29), considering common interest 
and core business issues is one of the strategies for improving school governance. They 
construe that finding common ground on policies and plans that serve to advance the needs 
and interests of all students and benefit the whole community is key to achieving good 
governance. Brunner (2010:13) stated that such initiatives can be enhanced if councils are 
able to translate the common interest into truly shared goals to improve the educational 
experiences and learning outcomes for all. Brunner (2010:13) posits that this is achieved by 
recognizing that: a school council is a corporate body, all sections of the community 
contribute views on school's core business, and the school governance council decisions are 
taken in consideration of a broadly shared school community vision and strategic plan.  
2.5.2 Ensuring that the roles, objectives, functions and powers of the school 
council are clearly understood by all council members 
 
In a similar line of thought, Wylie and Hipkins (2006:29) argue that the other strategy involve 
ensuring that the roles, objectives, functions and powers of the school council are clearly 
understood by all council members. They pointed out that the school’s council’s objectives 
may include; assisting in the efficient governance of the school, ensuring that its decisions 
affecting students of the school are made having regard, as a primary consideration, to the 
best interests of the students, enhancing the educational opportunities of the students of the 
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school, and ensuring that the school and the council comply with any requirements of 
the Education and Training Reform Act 2006, the Regulations, a Ministerial Order or a 
direction, guideline or policy issued under this Act.  
2.5.3 Effective planning, policy making and reporting 
Kamal (2006:82) perceives that effectiveness of school governance can be enhanced if there 
is an effective planning, policy making and reporting. Kamal  (2006:82) bases his argument 
on the fact that the school's strategic plan is the basis for teachers, parents and students and 
community groups working together on a point around which a whole school community can 
focus and unite. On that basis, he suggested that the school's leadership structure may then be 
aligned with the goals in the school's strategic plan, so that it reflects the priorities of the plan. 
Kamal  (2006:82) construes that a policy is a dynamic answer to a significant problem or 
issue under consideration by the school. It draws together school community members so that 
there is a shared understanding and a framework for future action.  
In a financial reporting, Kamal  (2006:82) stated that a school council must ensure that an 
annual budget is prepared and subsequently that regular statements of receipts and 
expenditure are prepared, proper accounts and records of financial operations and the 
financial position and operation of the council are kept, and an internal control system is 
maintained and monitored to ensure operational efficiency and adherence to state wide 
requirements. Wylie and Hipkins (2006:29), Kamal (2006:82) and Smith (2007:2) concur that 
other strategies include; induction and professional learning, communication and information 
sharing, participation and inclusion of all relevant stakeholders, and evaluation and 
improvement. 
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2.5.4 Induction and Professional Development and Learning 
Kamal (2006:82) states that provision of induction and professional development and 
learning is fundamental for realizing effective school governance. Kamal (2006:82) believes 
that professional development and learning impacts on increasing and building effective 
school capacity. In order to accomplish this, he argues that the school authorities must; 
provide proper induction and opportunities for a form of ongoing professional learning and 
development. Kamal (2006:82) also construes that through sharing ideas and practices with 
other school governing councils, the school can be able to benchmark and adopt the best 
model for school governance practice.  
In addition Kamal (2006:82) perceives that there is an increasing capacity for effective school 
governance to develop if the school governing council ensures that all the new members are 
given adequate support, documentation, mentoring, respect and feedback. Although agreeing 
with Kamal (2006:82), Hipkins (2006:29) also states that the effectiveness of a school’s 
indication and professional development programme is also measured by the extent to which 
a package outlining all the school’s standing mission, vision, strategic plan, rules and 
regulations, policy manual, annual report and budget is provided to the new members. 
Through these,  Hipkins (2006:29) reveals that new members are able to assess the current 
position of the organisation and determine how they can contribute to improving school 
governance and performance. 
2.5.5 Communication and Information Sharing 
Hand in hand with the above, Hipkins (2006:29) states that enhancing communication and 
information sharing is one of the other strategies through which the effective school 
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governance can be achieved. In order to achieve this, he suggests that there must be 
encouragement of two way communication between the school governing council and 
families.  Hipkins (2006:29) adds that the school governing council must also ensure that all 
the stakeholders have access to meeting reports, school’s policies and the school strategic 
plan. Hipkins (2006:29) construes that encouraging open and transparent two way 
communication between the school’s council and the stakeholders in conjunction with a high 
level of stakeholders’ awareness is integral to achieving effective school governance. Wylie 
and Hipkins (2006:29) believe that encouraging open communication between the school and 
other relevant stakeholders enhances mutual learning and complements mutual learning and 
complements knowledge, skills, experience and professional leadership of principals and 
teachers.  
Nonetheless, Wylie and Hipkins (2006:29) add that the core of the communication contents 
must centre on how the stakeholders can contribute to improving the quality of learning, 
performance of learners and overall school and educational performance in a particular 
geographical area. They argue that open communication enables a school; build trust and 
respect in the face of different views, list deeply to understand what others care about, 
address tough dilemmas and competing priorities, think strategically while operating 
practically, and develop a shared framework and goal for learning. 
2.5.6 Monitoring, Evaluation and Improvement 
Driscoll (2010:14) argues that implementing an effective school governance system may not 
result into achieving improving school performance unless if it is accompanied with the 
application of an appropriate monitoring and evaluation framework. Driscoll (2010:14) 
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construes that constant monitoring and evaluations of school governance would enhance 
assessing the extent to which the processes are being accomplished within the context of the 
outline school’s strategic plan. Despite that, Driscoll (2010:14) perceives that frequent 
monitoring and evaluations must focus on examining the effects of governance on; quality of 
learning, teaching methods, learning environment, the network of stakeholders, professional 
behaviours of school staff and successes on implementing other programmes that result into 
improving school performance. According to Driscoll (2010:14), the evaluations of these 
areas must provide the school governing authorities with a snapshot of the next improvement 
strategic improvement measures that must be applied. 
2.5.7 The Use of Mulford’s (2003:19) Measures for Improving School 
Governance 
 
In a study conducted on school governance in Tasmania, Mulford (2003:19) argues that 
effective school governance and leadership can be achieved if the school management or 
board of directors ensure that there is; 
 A move from the general to the specific planning of school leader development. 
 A shift from maintenance functions onto activities that promote school improvement 
and explicitly seek to raise standards of achievement. 
 Emphasis being given to the development of the individual trainee as well as 
educational or instructional leadership. 
 Some convergence of curriculum content in relation to two crucial areas that include 
teaching and learning issues and the personal and interpersonal skills of leadership. 
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 A general movement away from unconnected 'single issue' or 'single shot' training 
events towards a more carefully planned and altogether more coherent programmes. 
 The emergence of new partnership arrangements that have been formed to design, to 
implement, to monitor and even to evaluate programmes and the drawing together of 
theory and practice within programmes. 
 The need to know more about the matching of methods to learning outcomes; and the 
need to achieve a better balance between learning what the system requires of individual 
leaders and what practicing professionals requires of themselves and their colleagues. It 
is suggested that this balance can best be achieved by groups of principals or 
professional collectives and alliances setting and delivering their own professional 
development agendas. 
 Review school leader appointment processes and criteria to ensure they reflect the new 
demands being made of them. 
 Identification and development of potential leaders needs to be formalised, rather than 
be left to chance - succession planning needs to be more than just-in-time job 
replacement and review role responsibilities and levels of administrative support for 
principals to ensure that their priority is educational leadership. 
 Finding more space in all professional development programmes for school leaders for 
examples of leadership values in action and moving beyond maintenance/management 
to relationships and school improvement/ learning outcomes. He added that there must 
also be building on the preference by educators to learn from each other by developing 
53 | P a g e  
 
and refining quality network learning communities, acting and/or shared leadership 
roles and apprenticeships and/or mentoring; and, 
 Seeking for greater clarity/evidence of the effects on schools and the people in them of 
performance management and standards-based professional development before 
committing further resources in these areas. 
In a view similar with Mulford’s (2003:88) assertions, Ofsted (2011:5) notes that effective 
school governance can be induced if the positive relationships between governors and school 
leaders are based on trust, openness and transparency. He added that effective governing 
bodies must also systematically monitor their school’s progress towards meeting agreed 
development targets. Information about what is going well and why, and what is not going 
well and why, is shared. Ofsted (2011:5) also emphasize that outstanding governors must be 
encouraged to take and support hard decisions in the interests of pupils: to back the head 
teacher when they need to change staff, or to change the head teacher when absolutely 
necessary. 
2.6 CONCLUSION 
Conclusively, the chapter reveals that Youngs (2005) perceives that the notion of governance 
goes beyond formal governing using bodies such as boards or councils to encompass other 
groups that form part of the strength of the partnerships within an organisation, between 
stakeholders and across its various parts that make up its system of governance. In the context 
of a school, Carrim (2011) construes that besides a school council or board; these groups 
include the leadership team, staff committees, and parent group and student representative 
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council together with the ways that these groups interact with each other and with all 
stakeholders.  
However, the chapter indicates that the effectiveness of school governance is influenced by 
the extent to which certain core components or pillars of good governance are consistently 
considered. As they noted, these pillars of good governance include; accountability, 
participation, freedom of information, and transparency. On the other hand, most of the 
theorists interpret that there are certain key six principles that influence the effectiveness of 
school governance. These six main principles are; principle 1; understanding their expected 
roles, principle 2; ensuring delivery of organisational purpose, principle 3; being effective 
individuals but at the same time forming part of a team, principle 4; exercising control, 
principle 5; behaving with integrity and principle 6; being open and accountable.  
Nevertheless, theories also articulates that the effective application of these principles and 
models do not only impacts on improving school governance, but also the effective 
performance of the school.  
As the chapter indicates, effective school governance results into; improving quality of 
education management and learning, provides opportunities for school professionals and 
members of the school community to learn from each other, improving school leadership 
improves accountability of educators. However, it was pointed out that the ability of school 
governance to influence the improvement in school performance may be limited, unless if 
certain improvement strategies used to ensure that the weaknesses of school governance are 
constantly identified and addressed. On that basis, it was argued that the effectiveness of 
school governance is influenced by the applications of improvement strategies that include; 
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considering common interest and core business issues is one of the strategies, ensuring that 
the roles, objectives, functions and powers of the school council are clearly understood by all 
council members, effective planning, policy making and reporting, induction and professional 
development and learning, communication and information sharing, monitoring, evaluation 
and improvement, and the use of Mulford’s (2003:19) measures for improving school 
governance. The next chapter examines the research design and methodology which was used 
in the study. 
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Chapter Three 
Methodology (Qualitative Research) 
 
3.1 INTRODUCTION 
The research design, methods and techniques which were used in the primary study are 
described in this chapter. Considering that the main objective of this study is to conduct a 
diagnosis of school governance in the Eastern Cape Province, it is revealed in this chapter 
that it is perceived that using qualitative research techniques would enable in-depth sufficient 
information to be obtained. Eliciting sufficiently in-depth information was perceived to 
render it possible for determining whether such main objective of the study has been fulfilled. 
Basing on such a conclusion, the later sections in the chapter examined; research design, 
target population and sampling, data collection method, data analysis, validity and reliability 
and ethical considerations. 
3.2 QUALITATIVE RESEARCH DESIGN 
Despite several research designs, Statistics Canada (2003:14) interprets that the selection of 
the research design is dictated by the nature of the study and the kinds of objectives that the 
study intends to achieve. While using Statistics Canada’s (2003:14) postulations, this study 
uses qualitative research methods and techniques because by the very nature of the main 
research objective, this study seeks to obtain as much in-depth information as possible to 
render a diagnosis of the effectiveness of school governance in the Eastern Cape Province 
possible. In general, Saunders, Lewis and Thornhill (2003:62) posit that a research design 
refers to the outline or sketch of the processes prescribing techniques, methods and tools 
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which are used in the primary data collection, analysis, presentation and interpretations in the 
light of the research objectives and questions. In a view consonant with Statistics Canada’s 
(2003:14) interpretations, Saunders et al. (2003:62) construe that the main objective of a 
research design is usually to determine the extent to which the chosen method can lead to the 
eliciting of information which is relevant to the issue raised in the research objectives and 
questions. 
 
According to Statistics Canada (2003:14), there are two main types of research designs; 
qualitative and quantitative. They stated that qualitative research refers to the methodology 
which requires respondents to provide detailed explanations of the nature of the problems 
being researched. In order to achieve this, qualitative research uses methods encompassing; 
case study, observation, structured and unstructured interviews, as well as focus groups. 
Unlike, qualitative research, Statistics Canada (2003:14) stated that quantitative research on 
the other hand requires respondents to provide summarized numerical responses, and usually 
uses experimental and non-experimental research designs. This study however, uses 
qualitative research because it is perceived that it will enable the study to undertake in-depth 
analysis of the effects of good governance on the performance of the schools in the Eastern 
Cape Province. As replicated from chapter 1, the primary research objective of this study is to 
conduct a diagnosis of school governance in the Eastern Cape Province in order to suggest 
appropriate improvement strategies. The secondary research objectives for this study are to; 
 Evaluate factors determining the effectiveness of school governance in the Eastern 
Cape Province 
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 Assess the effects of effective governance on performance of schools in the Eastern 
Cape Province 
 Examine strategies which are used for improving school governance in the Eastern 
Cape Province. 
In order to achieve the above outlined primary and secondary research objectives of the 
study, chapter 1 indicates that the entire research process will be guided by research questions 
that encompass; 
 Which factors are considered as determinants of the effectiveness of school 
governance in the Eastern Cape Province? 
 How effectively has school governance impacted on improving the performance of 
schools in the Eastern Cape Province? 
 Which strategies are used for improving school governance in the Eastern Cape 
Province? 
It is expected that through the application of qualitative research techniques, the study will be 
able to effectively examine the relationship between key determinants and strategies and the 
successful achievement of good governance in the Eastern Cape schools. The steps which 
were used in the sampling process are described in the next section. 
3.3 The Target Population (Sampling Frame) 
Hussey and Hussey (1997:66) stated that the target population refers to the subjects who are 
the focus of the study. On the other hand, Welman, Kruger and Mitchell (2005:52) postulated 
that the target population concerns the individuals, groups, organisations, human products 
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and events which are the subjects or objects of the study. Bryman and Bell (2007:153) 
perceive the target population to refer to the total collection of all units of analysis about 
which the researcher seeks to make specific conclusions regarding issues raised in the 
research objective, questions and hypothesis. As derived from the Department of Education; 
Eastern Cape Province (2012:69), the target population in this study refers to the 246 teachers 
in 469 secondary schools in the Eastern Cape Province. However, Bryman and Bell (2006) 
stated that it is usually not reasonably feasible to include all the units during a particular study 
due to costs and time constraints. In order to outwit such challenges, they suggested that 
appropriate sample for study must be determined using the appropriate strategy.  
3.3 Sampling Strategy (Sampling Techniques) 
According to Cooper and Schindler (2005), there are two sampling methods; probability and 
non-probability sampling methods. They stated that probability sampling refers to the process 
where the process for selecting samples from the target population is accomplished on a 
purely random basis. They explained that the process is usually undertaken using either 
simple, systematic, stratified or cluster random sampling. In a non-probability sampling 
process, Cooper and Schindler (2005) revealed that the criteria other than random selection 
are used as the basis for choosing the sample members from the target population. The 
commonly applied non-probability sampling techniques encompass; convenience, 
judgmental, quota and snowball sampling.  
Non-probability sampling and specifically judgmental and convenience sampling techniques 
were used in this study. In that in the first instance, the researcher using judgmental sampling 
applied personal judgment in order to determine the schools that would comprise the most 
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appropriate sampling units. During this process, some elements of convenience sampling 
were used in assessing the extent to which the selected samples are convenient to the 
researcher. The effect is that 40 participants were interviewed on the basis that 4 participants 
were randomly drawn from 10 randomly selected schools in the Eastern Cape Province. 
Interviewing the 40 participants were accomplished according to the methods and process 
described in the next sub-section. 
3.4 Data Collection Process (Structured Interview Questionnaires) 
Welman et al. (2005:52) posit that qualitative research methods and techniques include; case 
study, observation, structured and unstructured open-ended interviews. In this study, 
structured interviews using pre-designed questionnaires were the principal primary data 
collection methods for this study. In that the questionnaires that contained structured open-
ended questions, which were presented to the participants, who were in return expected to 
provide detailed explanations on effects, determinants and strategies for improving 
governance in their schools. The sections and questions in the questionnaires were generally 
aligned to the sections in the research questions and objectives in order to ensure that all 
issues contained in the research objectives and questions are effectively answered.  
On that basis, Section A evaluates factors determining the effectiveness of school governance 
in the Eastern Cape Province. This section was not only formulated in line with the first 
research objective and question, but also mainly derived from the literatures and theories in 
chapter2. It is noted in chapter 2 that the effective of school governance is influenced by the 
extent to which certain core components or pillars of good governance are consistently 
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considered. As they noted, these pillars of good governance include; accountability, 
participation, freedom of information, and transparency.  
On the other hand, a consensus also exists among theories such as Price (2009:13), Carrim 
(2011) and Driscoll (2010:1) that there are certain key six principles that influence the 
effectiveness of school governance. These six main principles are; principle 1; understanding 
their expected roles, principle 2; ensuring delivery of organisational purpose, principle 3; 
being effective individuals but at the same time forming part of a team, principle 4; 
exercising control, principle 5; behaving with integrity and principle 6; being open and 
accountable.  
Section B assesses the effects of effective governance on performance of schools in the 
Eastern Cape Province. Although aligned to the second research question, there was 
significant reliance on theories in section2 of the literature review as well.  
The second part of the literature review reveals that effective school governance results into; 
improving quality of education management and learning provides opportunities for school 
professionals and members of the school community to learn from each other, improving 
school leadership improves accountability of educators.  Finally, Section C examines 
strategies which are used for improving school governance in the Eastern Cape Province. 
This section of the questionnaire is aligned to the third research objective and question for the 
study, and the third section of the literature review which examines strategies for improving 
the school governance. The third section of the theoretical analysis indicates that effective of 
school governance is influenced by the applications of improvement strategies that include; 
considering common interest and core business issues is one of the strategies, ensuring that 
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the roles, objectives, functions and powers of the school council are clearly understood by all 
council members, effective planning, policy making and reporting, induction and professional 
development and learning, communication and information sharing, monitoring, evaluation 
and improvement, and the use of Mulford’s (2003:19) measures for improving school 
governance. 
Further considerations were also undertaken in order to ensure that statements or questions 
are structured and worded in the manner which can be easily understood by the participants. 
This was accomplished by undertaking a brief pilot testing on 3 participants, and after the 
questionnaires were confirmed to be fine, data collection process commenced. The data 
collection process was accomplished through face to face interviews. But in the first instance, 
requests for appointments were sent to the selected the Eastern Cape Department of 
Education and the selected schools in advance. After the appointments were granted, the 
interview processes commenced by distributing the questionnaires and giving certain 
duration, upon which on expiry, they could be collected. The questionnaires were not only be 
accompanied with brief explanations outlining the purpose and objectives of the study, but 
also the researcher’s contact numbers included so that he could be contacted if there were any 
queries. When data collection was completed, the analysis was accomplished according to the 
processes which are described in the next section. 
3.5 Data Analysis (Thematic Analysis) 
After the completion of data analysis, there was intense assessments and analysis of the 
contents of the collected responses in order to determine common themes. Thereafter, codes 
for the determined themes were created, and the responses for each theme were allocated in 
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order to determine the total percentage of responses per theme. All these processes were 
accomplished according to the four sections that are aligned to the outlined research 
objectives and questions. As indicated above, these sections are; Section A; Factors 
determining the effectiveness of school governance in the Eastern Cape Province, Section B; 
The effects of effective governance on performance of schools in the Eastern Cape Province, 
and Section C; Strategies which are used for improving school governance in the Eastern 
Cape Province. Charts were mainly used in presenting and illustrating the findings and during 
the discussions assessments were undertaken in order to determine whether the research 
objectives for the study have been fulfilled. Validity and reliability, as well as all ethical 
issues will also be considered throughout the research process for this study. 
3.6 Measures for Ensuring Validity and Reliability in a Qualitative 
Research 
According to Saunders et al. (2003:81), validity refers to the analysis of the extent to the 
research instrument measures what it is intended to measure, and reliability concerns 
consistency or repeatability of the measurement of some phenomena. In this study, the 
interview instrument was subjected to analysis of face and content validity by requesting 
individuals from the target population and experts to comment on the relevance, balance and 
adequacy of the research instrument in relation to the research objectives, and appropriate 
corrective measures were undertaken. In addition assessments of credibility, transferability, 
dependability, and confirmability were considered.  
Such a decision was in line with Morse, Barrett, Mayan, Olson, and Spiers’s (2002:1) 
arguments that the validity and reliability of a qualitative research is determined by the extent 
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of its trustworthiness. Trustworthiness, as Morse et al. (2002:1) further stated is determined 
by; credibility, transferability, dependability, and confirmability. All these were considered 
during the research process through the use of; assessment of negative cases, peer debriefing, 
prolonged engagement and persistent observation, audit trails and member checks. Besides 
these measures, the researcher also applied methodological coherence, sampling sufficiency 
and ensured that there was a development of a dynamic relationship between sampling, data 
collection and analysis in order to further ensure the validity and reliability of this study. The 
use of critical theoretical thinking and theory development was applied to ensure that the 
results of this study relate to organisational practice and other previously developed 
theoretical concepts on school governance. 
3.7 Research Ethical Considerations 
During the entire processes of the study, a number of measures for enhancing ethical 
considerations were considered. A research ethics is construed by Neuman (2005:452) to 
refer to a set of acceptable norms, regulations, rules and codes which prescribe and govern 
what is acceptable or unacceptable during the undertaking of a research process. In other 
words, research ethics govern the interaction between researchers and the study objects. 
Certain professional bodies advocate that ethics must cover issues such as; collaborative 
relationships among researchers, mentoring relationships, intellectual property, fabrication of 
data and plagiarism among others (Neuman, 2005:452). During the study, the researcher 
eliminated all possibilities of engaging in certain unethical practices which would have 
affected the validity and reliability of this study.  The researcher at the beginning of the study 
signed the research ethics forms containing different codes and wanted and unwanted 
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practices in a research process. The researcher in addition undertook certain readings in order 
to avoid getting trapped in unethical conducts. During the selection of the sample the 
researcher included respondents without segregations on race, age or disability, although the 
biographical information section had to be removed from the questionnaire.  Since the 
respondents were uncomfortable with. The researcher complied, as the respondents felt 
insulted by demanding such information. The researcher acknowledges all sources cited in 
the research in order to avoid falling victim of plagiarism which is an unethical practice in a 
research process.  
The researcher also avoided fabrications or practices which could have been unethical. In 
addition, the researcher ensured that the respondents were protected from more especially 
psychological harm. This was accomplished by avoiding all acts which could have led the 
respondents to suffer any unusual stress, emotional injury, embarrassment and loss of self-
esteem. For instance the researcher exercised transparency by requesting the respondents to 
expose anything on the questionnaire or in the research process which they felt 
psychologically uncomfortable with. Although, they expressed concern that the nature of the 
study would affect their reputation, they were counselled that the research process was not a 
personal vindictive against anybody, but a pure academic programme.  
In terms of informed consent, the researcher also informed the respondents about the nature 
of the study, and stated that they were free to participate or not to participate. In addition, it 
was indicated that if they choose to participate they were free to withdraw at anytime during 
the process. In other words, since all the respondents consented to participate, the 
participation in this research was purely involuntary.  The respondents’ right to privacy was 
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also observed by ensuring that all the obtained responses were strictly confidential. This was 
achieved by avoiding to present information in a way in which others could easily discover 
how some or a particular respondent might have responded to certain questions or statements. 
For example, the word “respondents” was used during the discussions, and therefore did not 
attribute the responses to any particular individual. Finally appropriate level of honesty was 
maintained as part of the research ethical compliance. 
3.8 CONCLUSION 
From the above discussions, it is clear that this chapter provides an accurate description of the 
research design, methods and techniques which were used in the primary study. It is indicated 
that considering that the main objective of this study is to conduct diagnosis of school 
governance in the Eastern Cape Province, it is perceived that using qualitative research 
techniques would enable in-depth sufficient information to be obtained. Eliciting sufficiently 
in-depth information is indicated in the chapter to have been perceived to render it possible 
for determining whether such main objective of the study has been fulfilled. Basing on such a 
conclusion, it is also noted that the later sections in the chapter examined; research design, 
target population and sampling, data collection method, data analysis, validity and reliability 
and ethical considerations. The next chapter provides the discussions and interpretations of 
the findings in the light of the issues in the research objectives and questions. 
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Chapter 4 
Interpretations of Findings and Discussions 
 
 
4.1 INTRODUCTION 
While considering that the primary research objective of the study is to diagnose the 
effectiveness of school governance in the Eastern Cape Province, this chapter presents the 
interpretations and discussions of the interview findings in order to determine whether such 
primary research objective is fulfilled. The process is structured around sections derived from 
research objectives and questions, and sections that are replicated from the research 
instrument. Although the study is mainly qualitative, it is indicated that the chapter used 
certain elements of quantitative research when codifying and analysing and presenting data in 
charts. The process was accomplished according to sections that encompass; Section A; 
Factors determining the effectiveness of school governance in the Eastern Cape Province, 
Section B; The effects of effective governance on performance of schools in the Eastern Cape 
Province, and Section C; Strategies which are used for improving school governance in the 
Eastern Cape Province. The analysis, interpretations and discussions of the findings were 
accomplished in reference to findings in the secondary research in order to determine whether 
all the issues that are raised in the research objectives and questions are effectively fulfilled. 
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4.2 Section A; Factors determining the effectiveness of school governance 
in the Eastern Cape Province 
 
In line with the first research objective and question for the study, the first section of the 
structured open ended interview questionnaires examined factors determining the 
effectiveness of school governance in the Eastern Cape Province. The findings were as 
discussed in the following sub-sections; 
4.2.1 Briefly explain how the following principles are considered as the 
main determinants for achieving effective governance in your school 
 
It is noted in the literature review that a consensus also exists among theories such as Price 
(2009:13), Carrim (2011) and Driscoll (2010:1) that there are certain key six principles that 
influence the effectiveness of school governance. These six main principles are; principle 1; 
understanding their expected roles, principle 2; ensuring delivery of organisational purpose, 
principle 3; being effective individuals but at the same time forming part of a team, principle 
4; exercising control, principle 5; behaving with integrity and principle 6; being open and 
accountable. Using these six main principles, the themes arising from the responses to the 
structured open-ended interviews which were conducted with 40 participants who comprised 
of school principals and members of the school governing bodies were as follows; 
4.2.1.1 Principle 1: Understanding the roles and expectations of the SGBs 
in the Eastern Cape Schools 
 
Essentially understanding the roles, responsibilities and expectations is core to achieving 
effective school governance. The understanding of these roles and duties would enable the 
69 | P a g e  
 
members of the school governing bodies in the Eastern Cape Province to also understand 
what is expected of them by the SGBs. However, the results of the interviews in Figure 4.1 
indicate that 29 of the 40 interviewed participants stated that to some extent the roles of the 
SGBs in the schools in the Eastern Cape Province are not clearly outlined. For instance the 29 
of the 40 interview participants stated that sometimes, it is difficult to fathom whether the 
SGBs are also expected to be involved in management of school activities. Yet if it is 
perceived as such, then the roles and functions of the SGBs would be clashing with the roles 
and functions performed by the school management teams.  
In the light of such lack of clarities, the 29 of the 40 interview participants stated that it 
becomes difficult for the members of the SGBs to effectively understand their roles and 
functions expected of them, and that undermines the realization of effective school 
governance in the Eastern Cape Province. This is also attributed to the fact that in some 
schools, members of the SGBs have also got engaged in almost the micro-management of 
day to school activities. Yet as the literature reveals, such functions are usually reserved for 
the school management teams and the principal.  
Hand in hand with factors limiting the effective application of principle 1 of good governance 
in the Eastern Cape Schools is that it is also noted in Figure 4.1 that 7 of the 40 interview 
participants expressed concerns that quite often there is poor briefing about the roles and 
functions of the SGBs. They explained that briefings are usually done in meetings, but there 
has always been details lacking. The 7 of the 40 interviewed participants also stated that some 
of the schools have just a page that outlines the roles and functions of the SGBs. In other 
words, the 7 of the 40 interview participants stated that such lack of details undermines the 
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ability of the members who are not necessarily educators to effectively comprehend what 
they must do in order to improve school governance. Certainly when construed in the light of 
the literature in chapter 1, one would note that such approach undermines the application of 
principle 1 and the ability to achieve effective school governance in the Eastern Cape 
Schools. Despite these limitations, Figure 4.1 further illustrates that 11 of the 40 interviewed 
participants stated that there is attempt by most of the SGBs to consult members and other 
stakeholders during the making of some major decisions. Consultation of stakeholders and 
members of the SGBs is essential for realizing effective school governance. 
Figure 4.1: Principle 1: Understandings the roles in the SMTs 
 
However, when interpreted in the light of the fact that there are; lack of clear outline of SGBs 
and poor briefing of members about the roles of SGBs, it can be noted that the effects of 
consultation of stakeholders and other members would still be limited for achieving effective 
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school governance in the Eastern Cape Schools. In addition to the challenges of lack of clear 
outline of SGBs and poor briefing of members about the roles of SGBs, Figure 4.1 also 
indicates that 10 of the 40 interviewed participants also stated that there is a problem with 
achieving effective representation of all stakeholders. The 10 of the 40 interview participants 
stated that the process for selecting members into the school governing bodies mainly favour 
the skilful and undermines the experience of elders in the community.  
They argue that what is in the best interest of the community is not necessarily in the best 
interests of the more skilful, but can be examined merely using the application of common 
sense, as the implementation aspects of it can be reserved for the most skilful. The 10 of the 
40 interview participants also stated that poor representation of all the stakeholders in the 
SGBs undermines the usually essential stakeholders’ support for the successful 
implementation of a number of major school activities. Through this, the stated that the 
practices of most schools in that regard would fall short of the requirements in principle 1 to 
enhance the realization of effective school governance in most of the Eastern Cape Schools.  
Certainly, this also corroborates why 27 of the 40 interview participants stated that there is 
also less support from school staff. The 27 of the 40 interview participants stated that quite 
often, SGBs have faced lack of the most deserving support from school staff, because most 
teachers perceive the existence of SGBs as an attempt to interview with the professional 
accomplishment of their tasks. This is explained that in most cases, teachers are blamed by 
the SGBs for poor school performance, even if the challenge is on the part of the learners. 
Such unfounded criticisms of teachers by SGBs render most SGBs unpopular in most 
schools, and thus undermine the SGBs’ ability to achieve effective school governance in most 
72 | P a g e  
 
Eastern Cape schools. Finally, Figure 4.1 indicates that 27 of the 40 interview participants 
mentioned lack of well defined vision and 9 of the 40 interview participants are noted to have 
stated in Figure 4.1 that there is a problem with documenting the SGBs roles. In general, the 
findings in Figure 4.1 indicate that the identified themes include; lack of clear outline of 
SGBs, poor briefing of members about the roles of SGBs, consultations of members and 
stakeholders, poor representation of stakeholders, poor support of school’s staff, lack of well 
defined vision, and poor documentations of SGBs’ roles. An assessment of all these 
identified themes would suggest that the practices of most of the SGBs in the Eastern Cape 
Province still fall short of the essential requirements in principle and undermines the ability 
of most SGBs to achieve effective school governance. 
4.2.1.2 Principle 2: Ensuring delivery of purposes and objectives of the 
schools in the Eastern Cape Province 
 
Just as the importance of principle 1, also core to the realization of effective school 
governance is the application of principle 2 to ensure that the purposes and objectives of the 
schools are effective achieved. Such a view resonates in Carrim (2011:66) and Driscoll’s 
(2010:1) postulations in the literature review that the main objective is to ensure that board 
provides good governance and leadership by ensuring delivery of organisational purposes 
which include; ensuring that the organisational purposes remain relevant and valid, 
developing and agreeing a long term strategy, agreeing operational plans and budgets, 
monitoring progress and spending against plan and budget, evaluating results, and reviewing 
and amending plans and budgets as appropriate. Although some of these activities are 
accomplished by the schools in the Eastern Cape Province, the findings in Figure 4.2 
73 | P a g e  
 
indicates that 27 of the 40 interviewed participants stated that quite often the ability to 
achieve these objectives and purposes of schools is marred by poor commitment from most of 
the SGB members. They pointed out that most of the SGB members take the roles on more 
voluntary basis, and therefore in most cases are either bogged down by workload arising from 
personal activities, or merely feel that since the membership is based on volunteering, then 
they are not necessarily obliged to be effective.  
Figure 4.2; Principle 2; Ensuring delivery of school purposes and objectives 
 
Such attitude and approach are noted by the 27 of the 40 interview participants to undermine 
the application of principle 2 which requires the SGBs’ ensuring that the outlined schools’ 
purposes and objectives are effectively received. This explains why in a number of instances 
there has been frequent media and researches concluding that most schools in the Eastern 
Cape Province need improvement in their performances. Using the findings in Figure 4.2, it 
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can certainly be stated that lack of effective school governance, is partially a factor to blame 
for such poor performance. In addition, Figure 4.2 illustrates that 13 of the 40 interviewed 
participants stated that the relationship between school staff and SGBs remain quite slippery 
and that undermines achieving collaboration between staff and SGBs to ensure successful 
implementations of schools’ programmes and the achieving of the outlined purposes and 
objectives of the school. At the core of the determinants for achieving effective school 
governance is the fact that the SGBs and school staff must be capable of working amicably, 
and that they must also strive to collaborate other stakeholders who are perceived as essential 
for achieving effective school governance. 
Since, 13 of the 40 interviewed participants stated that there is lack of collaboration between 
the SGBs and staff, one would note that the ability of most of the schools in the Eastern Cape 
Province to achieve effective school governance remains a challenge. Meanwhile, it is also 
noted in Figure 4.2 that 33 of the 40 interviewed participants stated that although some SGBs 
are committed, there has been inability to achieve the outlined purposes and objectives of the 
schools due to lack of application of effective framework for monitoring and evaluations of 
activities. This renders it difficult for most of the SGBs in the Eastern Cape schools to ensure 
that the outlined school purposes and objectives are achieved. In other words, constant 
monitoring and evaluations is one of the factors explaining how effective the SGB is because 
with the strong influence from SGBs, the necessary commitments from all parties can be 
secured to ensure that activities are accomplished within the defined framework and are 
capable of resulting in achieving objectives and purposes defined in the school’ strategic 
plan. In order for this to be possible, the literature indicates that there must be well defined 
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procedures and methods for accomplishing activities. However, the findings in Figure 4.2 
indicate that 37 of the 40 interviewed participants revealed that although there are some 
procedures and methods, they are not well defined to enable the accomplishment of activities 
possible.  
They pointed out that there are still grey areas concerning tasks that must be accomplished by 
SGBs and SMTs, and that renders successful implementation of programmes and achieving 
of defined purposes and objectives almost impossible. Finally, Figure 4.2 illustrates that 9 of 
the 40 interviewed participants stated that most of the SGBs in the Eastern Cape schools still 
face significant financial limitations for ensuring that most of the school programmes are 
successfully implemented. This in conjunction with the factors pointed out in Figure 4.2 are 
noted to be limiting the extent to which the SGBs can comply with principle 2 of good 
governance by ensuring that all the outlined school’s purposes and objectives are achieved. 
Nonetheless, most of the identified themes that Figure 4.2 presents include; poor commitment 
from members of SMTs and SGBs, lack of collaboration between staff and SGBs, ineffective 
monitoring and evaluation framework, lack of well defined procedures and methods of 
accomplishing activities, and shortage of funds for implementing programmes and plans. 
Certainly, these imply that there is still a challenge for most of the SGBs in the Eastern Cape 
schools to ensure that the defined school purposes and objectives are achieved. Such findings 
are inconsistent with theoretical assertions which stipulate that just as the importance of 
principle 1, also core to the realization of effective school governance is the application of 
principle 2 to ensure that the purposes and objectives of the schools are effective achieved. 
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4.2.1.3 Principle 3: Being effective as individuals and a team in the SGBs in 
the Eastern Cape Schools 
 
Also important for realizing effective school governance is the application of principle 3 
which requires that as much as members who prefer to work individually, they also need to 
constantly recognize that they are part of the larger team. Through, individual contribution 
from each member is most likely to translate into team effort and achievement, and 
subsequently the improving impact of school governance on the school’s performance. 
However, Figure 4.3 illustrates that 16 of the 40 interviewed participants expressed concerns 
that as much as there is always initiative to ensure that there is some team work among the 
SGBs, the process has usually been limited by some form of quite conflicts and power 
struggles between the members. This is noted to interfere with the process for realizing 
effective school governance in most of the schools in the Eastern Cape Province. At the same 
time, Figure 4.3 illustrates that 10 of the 40 interviewed participants stated that the other 
factor limiting the realization of effective school governance in the schools in the Eastern 
Cape Province is poor motivation of the SGB members.  
The 10 of the 40 interviewed participants pointed out that there is a motivation issue arising 
from poor incentives. Financially, they stated that most of the roles performed by the SGBs 
are accomplished by volunteers who are merely entitled to sitting allowance rather than a 
salary. Such forms of remuneration policies are found to be impacting on poor motivation of 
SGBs and other parties and subsequently inability to attain effective school governance in the 
Eastern Cape Province. The fact that the SGBs are de-motivated about pay also implies that 
there is a challenge about the members’ understanding of their roles as governors. It is 
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pointed out in the literature review that the basic importance of school governance is to create 
an intersection through which all the stakeholders can meet to discuss how the school’s 
performance can be improved towards the direction that meet the interests of learners, 
teachers and the community. 
Figure 4.3: Principle 3; Being effective as individuals and a team in the SMTs 
 
Certainly, when considered in the light of the findings in Figure 4.3, one would agree with 
the 24 of the 40 interviewed participants who stated that there is a problem with training and 
developing new members to ensure that they understand and appreciate the roles expected of 
them as members of the SGBs. In other words, such lack of training and development limits 
the members’ understanding of a number of essential elements in school governance and the 
ability to effectively contribute to enhance good school governance. Yet it is also noted in 
Figure 4.3 that 33 of the 40 interviewed participants stated that there is a significant problem 
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with leadership to ensure that all members of the SGBs, stakeholders and all activities are 
successfully influenced towards the direction that result into improving school governance 
and management. Besides, this at the core of all the factors explaining failures of school 
governance in the Eastern Cape Province, is the assertion of the 28 of the 40 interviewed 
participants who are indicated in Figure 4.3 to have stated that quite often, a significant 
section of educators, staff and other stakeholders, as well as some of the members of the 
SGBs themselves have tended to construe that the establishment of SGBs are mere 
formalities which are required for compliance with government prescriptions. Such a 
perception induces the tendency for most SGB members to take the roles of SGBs towards 
improving schools’ performances less seriously, thus resulting into the issue of governance 
problems in most schools in the Eastern Cape Province.  
In whole, the findings that are illustrated in Figure 4.3 indicate that the factors limiting the 
effective application of principle 3 for good school governance include; the fact that SGBs 
are perceived as a mere formality, conflicts, poor motivation, and lack of training and 
development and poor leadership. In other words, when examined in the light of the literature 
findings, it can be noted that these findings do not rhyme Carrim’s (2011:102) interpretations 
that the application of principle 3 would require that the board provides good governance and 
leadership by working effectively both as individuals and as a team. 
4.2.1.4 Principle 4: Exercising control over school’s activities as a major 
role of SGBs 
It is also posited in the literature review that exercising effective control over the school’s 
activities is the other essential requirement for achieving effective school governance. In 
order to exercise effective control, the theoretical analysis reveals that Carrim (2011) points 
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out that the school governance board must be able to ensure that: the SGB understands and 
complies with all legal and regulatory requirements that apply to it, continues to have good 
internal financial, management controls, and that the board regularly reviews and identifies 
the major risks to which the organisation is exposed and applies appropriate measures for 
mitigating such risks. When these secondary findings are examined in the light of the 
interview findings in Figure 4.4, one would note that the kinds of controls which are 
exercised by the SGBs in the Eastern Cape schools fall short of the kinds of controls that 
theories prescribe to be essential for realizing effective school governance and improving 
school’s performance.  
Figure 4.4; Principle 4; Exercising control over School’s Activities 
 
In other words, the findings in Figure 4.4 indicate that the effectiveness of control as a 
measure for enhancing school governance in most schools in the Eastern Cape Province is 
marred with a significant number of factors. It is noted in Figure 4.4 that 21 of the 40 
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interviewed participants stated that there is poor control of activities by the SGBs to ensure 
that the implemented school programmes result into achieving the desired strategic objectives 
and goals. The 21 of the 40 interviewed participants explained that in most cases the 
members of the SGBs are not full-time staff on the school premises. In other words, most of 
them are noted to take the membership of the SGBs as part time responsibilities. This limits 
the ability of the SGBs to effectively supervise and monitor how activities are accomplished. 
Generally, there control and intervention usually occur only after significant deviations have 
occurred, there by rendering corrections of deviations difficult and costly. In addition to the 
kinds of SGBs’ membership and tenure, it also noted in Figure 4.4 that 19 of the 40 
interviewed participants stated that there is also a challenge of well defined standards and 
baselines or targets to guide monitoring and evaluations of activities.  
Despite the fact that the 19 of the 40 interviewed participants stated that quite often the SGBs 
use plans as the basis for evaluating activities, lack of clearly defined standards is certainly 
hindrance to effective evaluation of activities. Poor evaluation of activities arising from lack 
of clearly defined standards affect the quality of education and general performance of the 
school. Poor school’s performance is quite often construed by experts and using theoretical 
postulations as a sign of poor governance.  In other words, ineffective standards, when 
combined with lack of a well defined framework as stated by the 40 of the interviewed 
participants would certain limit the extent to which the SGBs can effectively monitor 
school’s activities.  
Despite poor outline of standards and lack of a well defined monitoring and evaluations 
framework, the result of the interviews in Figure 4.4 also suggest that 32 of the 40 
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interviewed participants expressed concerns that there are challenges associated with staff’s 
and members of the SGBs’ commitments. As identified above, such poor commitment arise 
from the fact that some of the SGB members construe that the establishments of SGBs are 
mere formalities. In terms of staff, poor commitment arise from the fact that collaborating 
with SGBs result into increasing the workload at their disposals with the initiative of ensuring 
that there is a reciprocal increase in their remunerations. All these significantly affect the 
exercise of control as the fourth principle for achieving good school governance and 
subsequently the attaining of improving school’s performance.  
Nonetheless, when all the findings in Figure 4.4 are examined, one would certainly conclude 
that the effective exercise of control as a principle for achieving good governance in the 
Eastern Cape schools is significantly marred by challenges encompassing; poor control of 
activities, lack of clearly defined standards, lack of effective framework, poor commitment of 
staff, and poor commitment of members in the SGBs. Generally, the findings in Figure 4.4 
falls short of the prescriptions in the theoretical analysis which reveal that Carrim (2011) 
points out that the school governance board must be able to ensure that: the SGB understands 
and complies with all legal and regulatory requirements that apply to it, continues to have 
good internal financial, management controls, and that the board regularly reviews and 
identifies the major risks to which the organisation is exposed and applies appropriate 
measures for mitigating such risks. 
4.2.1.5 Principle 5: Ensuring behaviours that enhance integrity and respect 
of SGBs’ members 
Hand in hand with the application of principle 4, theoretical analysis also indicate that the 
effectiveness of school governance is also enhanced by the application of principle 5 which 
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deals with ensuring behaviours that enhance integrity and respect of SGB members. 
However, the interview findings in Figure 4.5 reveal that 22 of the 40 interviewed 
participants stated that there is a challenge in ensuring effective managing and resolutions of 
disputes.  
Figure 4.5; Principle 5; Behaving with integrity and respect 
 
Disputes not only results into unwanted bahaviours, but also acts of sabotage, low morale, 
dissatisfaction and reduced commitment. As the 22 of the 40 interviewed participants stated, 
these subsequently impact on the school’s initiative to achieve good governance through 
which all sections of the stakeholders can be motivated and stimulated to effectively 
accomplish governance related activities. The literature indicates that well prescribed rules 
and regulations can be used to control and promote behaviours that enhance integrity and 
respect of the SGB members. However, the interview findings in Figure 4.5 indicate that 13 
of the 40 interviewed participants stated that there is also a challenge of well defined rules 
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and regulations. The 13 of the 40 interviewed participants explained that quite often, the 
focus of SGBs are channelled towards planning , strategy formulation and other activities at 
the expense of the initiative of ensuring that there are well prescribed rules and regulations 
for controlling behaviours of members. As the 13 of the 40 interviewed participants stated, 
the failure of having well prescribed rules and regulations limit the extent to which the SGBs 
is able to control behaviours of behaviours of members which are usually manifested in 
absenteeism and engagement in unnecessary conflicts. All these imply that most of the 
schools in the Eastern Cape Province may be unable to achieve improving school governance 
and subsequently effective performances of schools.  
Although compliance with this principle implies that SGBs are granted the necessary 
autonomy, the findings in Figure 4.5 reveal that 19 of the 40 interviewed participants stated 
that such desired level of autonomy is lacking. The 19 of the 40 interviewed participants 
attribute lack of autonomy of SGBs in the Eastern Cape Province to the fact that there is 
constant interference from the district and provincial authorities. They argue that such 
interference undermine the capacity and to desired level of autonomy for SGBs to determine 
how the internal activities of schools must be accomplished to render achieving of outlined 
strategic objectives and goals possible. Finally, Figure 4.5 illustrates that 6 of the 40 
interviewed participants stated that lack of effective rules that encourage behaviours that 
enhance integrity and respect of SGB members is reflected in the increasing trends of 
corruption. They stated that increasing corruption has resulted into theft of funds that are 
meant for implementing school programmes, thus resulting into declining school 
performance and the portray of SGBs’ members in bad light. In other words, the findings in 
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Figure 4.5 indicate that the effective application of principle 5 which require ensuring 
behaviours that enhance integrity and respect of SGBs’ members in the Eastern Cape 
Province is hindered by; poor managing and resolution of conflicts, lack of well prescribed 
rules, decisions influenced by more wealthy and skilful stakeholders, and corruption. 
4.2.1.6 Principle 6: Transparency and accountable to the stakeholders in 
the schools in the Eastern Cape Province 
 
The literature review indicates that encouraging transparency and accountability is the other 
measure through good school governance can be improved. In order to achieve this, 
theoretical analysis reveal that initiatives must be directed towards ensuring: open 
communications, informing people about the organisation and its work, appropriate 
consultation on significant changes to the organisation’s services or policies, listening and 
responding to the views of all the stakeholders. Nonetheless, an analysis of the findings in 
Figure 4.6 would indicate that the kinds of practices which are taking place in the Eastern 
Cape schools are inconsistent to such propositions. This certainly explains the extent to which 
the notion of good governance is still far from being achieved by a significant number of 
schools in the Eastern Cape Province. The basis of this assertion is found in the fact that it is 
indicated in Figure 4.6 that 38 of the 40 interviewed participants stated that instead of the 
schools or SGBs being accountable to the community, it is accountable to the already 
overburdened district or provincial educational authorities.  
In other words, the 38 of the 40 interview participants stated that over-emphasizing the need 
to accountable to government undermines the importance of the emphasise of good 
governance as a measure for enhancing the meeting of the needs of learners and the 
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stakeholders within the environment that the school exists. Generally, the 38 of the 40 
interviewed participants believe that each community in the province has its unique and 
therefore leaving the government as the sole body that the SGBs must account to, undermines 
the interests of the local community and does facilitate the realization of effective school 
governance in the Eastern Cape Province. Yet Figure 4.6 further illustrates that 31 of the 40 
interviewed participants stated that as much as it is in the interest for realizing effective 
school governance that there must be two-way communication between all the stakeholders, 
in a number of instances there have been less feedback coming from the SGBs.  
Figure 4.6; Principle 6; Being open and accountable 
 
The 31 of the 40 interviewed participants stated that in cases where matters are contentious 
and of interests to the stakeholders, SGBs have been quite slow in giving progress reports and 
as thus undermining the value of information exchange as a measure for enhancing 
accountability, and subsequently improving good governance.  Especially when compounded 
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by the problem of poor communication, It is noted in Figure 4.6 that not only did the 18 of 
the 40 interviewed participants state that there is a problem of poor communication, but also 
33 of the 40 interviewed participants noted that there is a challenge with complaints’ handing.  
Poor complaints handling are not by the 33 of the interviewed participants to have led to 
minor conflicts turning serious and major. As these interview participants stated, such 
consequences have impacted on the usually essential good relationship between individuals, 
principals and teachers, learners and the school, school and community, thus limiting the 
effective of the SGBs as instruments for enhancing good school governance in the Eastern 
Cape Province.  
It is also noted in the literature review that an effective accountability in good governance as 
comes with the need for consultation and seeking advice from all the stakeholders. However, 
it is noted in Figure 4.6 that 19 of the 40 interviewed participants that levels of consultations 
between the SGBs and the stakeholders are not adequate for realizing effective accountability 
and improvement in good governance. In general, it can be noted that the application of 
principle 6 which requires effective accountability of SGBs in the Eastern Cape Province is 
significantly limited by the fact that; schools more accountable to district and provincial 
authorities than communities, less feedback from SGBs, poor communication, inappropriate 
ways for dealing with complaints, and poor consultation with stakeholders. The next section 
examines how the current approach to good school governance has impacted on improving 
the performances of the schools in the Eastern Cape Province. 
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4.3 Section B: The effects of effective governance on performance of schools 
in the Eastern Cape Province 
Primary research in this section was guided by the issues that are contained in the second 
research objective and question. In other words, it examines the effects of effective 
governance on the performance of schools in the Eastern Cape Province. The theoretical 
analysis indicate that Rentoul and Rosanowski (2000:10) Wylie and King (2004:103) and 
Mulford (2003:19) Walford (2010:163) Brunner (2010:13), Wylie and Hipkins (2006:29), 
Kamal  (2006:82) and Smith (2007:2) agree that effective school governance results into; 
improving quality of education management and learning, provides opportunities for school 
professionals and members of the school community to learn from each other, improving 
school leadership improves accountability of educators. The results of the primary study were 
as presented and discussed in the following sub-sections; 
4.3.1 Describe how governance has resulted into improving quality of 
public education in your school? 
It is noted in the literature review that theoretical analysis indicate that Earley and Creese 
(2009:49) state that effective school governance results into improving quality of education 
management and learning. Despite findings indicating that practices in the Eastern Cape 
schools are inappropriate for enhancing effective school governance, the findings in Figure 
4.7 indicates that 17 of the 40 interviewed participants stated that the current practice of 
school governance has resulted into improving teachers’ performance. They attribute their 
assertions to the fact that through the SGBs, teachers are able present their complaints and 
such a process enhance the amicable resolution of problems. This subsequently contribute 
good working environment, improving teachers’ satisfactions, commitment and improving 
quality of teaching as the teachers may tend to take up their jobs with interests. It is also 
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noted in Figure 4.7 that 8 of the 40 interviewed participants stated that through SGBs, 
learners are consulted about their concerns and interests, and thus enhances the extent to 
which school’s activities are accomplished in the manner that accurately enhance the effect 
meeting of learners’ needs and wants. Within the context of interpretations resulting from 
theoretical analysis, the effective meeting of students’ needs and wants results into the extent 
to which the provided services meet their expectations. This results into higher rating of 
quality of services provided by the school.  
Figure 4.7; Effects of school governance on quality of education 
 
The extent to which the roles of SGBs have also enhanced the effective meeting of learners’ 
needs and wants are also reflected in the fact that Figure 4.7 notes that 33 of the 40 
interviewed participants stated that as a result of the analysis and consultations of the 
learners’ interests, most schools introduced meals in order to ensure that learners are 
comfortable enough and ready for studies. In addition, 14 of the 40 interviewed participants 
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also stated that through the roles performed by SGBs, significant progress has been made 
towards improving the school environment. Theories reveal that the extent to which the 
school environment is conducive for learning also contributes to enhancing the quality of 
learning. Thus it cannot be doubted that the nature of school governance in the Eastern Cape 
Province has resulted into improving the quality of public education in that province. As 20 
of the 40 interviewed participants are noted to have stated, the extent to which complaints are 
addressed also determines the extent to which the quality of education can be enhanced. In 
that regard, it can be noted that despite poor approach to achieving good governance, a 
significant number of the schools in the Eastern Cape Province are noted to be experiencing 
improving quality of education by virtue of the fact that Figure 4.7 indicates that school 
governance in the Eastern Cape Province has resulted into; more committed teachers, 
consultations of learners, introduction of things such as meals, improvement of school 
environment, and quick response to complaints. 
4.3.2 Describe how governance has resulted into improving performance of 
teachers in your school? 
Despite the general effects on improving quality of education, the results of the interviews 
also indicate that there is a positive relationship between the implementations of measures 
that enhance school governance and resulting effects on improving teachers’ performance. 
Figure 4.8 indicates that 29 of the 40 interview participants stated that to some extent the 
roles performed by the SGBs contribute to improving monitoring and evaluations of teachers’ 
performance. Such measures are noted by the 29 of the 40 interview participants to impact on 
identifying areas of weaknesses and how teachers can improve their performances. In 
addition, Figure 4.8 reveals that 17 of the 40 interview participants stated that SGBs provide 
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the avenues through which the complaints of teachers can be effectively addressed. On the 
other hand, 38 of the 40 interview participants are noted in Figure 4.8 to have also revealed 
that SGBs provide avenues through which disputes between teachers and principals and the 
SMTs can be addressed. Effectively handing of teachers’ complaints and resolution of 
disputes help eliminate things that affect teachers performance. For instance, unresolved 
disputes or complaints can easily degenerate into unmanageable conflicts, and thus affect the 
teachers’ levels of job satisfactions, commitment and morale. All these subsequently turn into 
superior teachers’ performances, and it is on that basis that using the findings in Figure 4.8, it 
can be concluded that effective school governance enhances teachers’ performance and 
improving quality of the delivered education. 
Figure 4.8: Effects of school governance on the performance of teachers 
 
Besides monitoring and evaluations of teachers’ performance, effective meeting of teachers’ 
complaints, and resolution of disputes between teachers and principals, it is also noted in 
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Figure 4.8 that the through effective school governance, most of the SGBs in the Eastern 
Cape Province have been able to effectively hold teachers accountable. It is further revealed 
in Figure 4.8 that 16 of the 40 interviewed participants stated that the SGBs have provided 
avenues for teachers to share experiences with other stakeholders, thus enhancing their 
learning and development. Nonetheless, the evidence in Figure 4.8 which indicate that 
effective school governance has impacted on improving teachers’ performance include; 
monitoring and evaluations of teachers’ performance, effective meeting of teachers’ 
complaints, resolution of disputes between teachers and principals, holding teachers more 
accountable, and teachers’ professional training and development. In other words, the 
findings support Walford’s (2010:163) postulations in the literature review that the gains of 
encouraging effective school governance resonates in the fact that it provides opportunities 
for school professionals and members of the school community to learn from each other, and 
for school professionals to become more articulate about what they do, and why. 
4.3.3 Describe how governance has resulted into improving general 
performance of your school? 
Nonetheless, the findings in Figure 4.9 also indicates that the nature of school governance in 
the Eastern Cape Province is having profound effects on improving general performances of 
schools in the province. According to Figure 4.8, 26 of the 40 interviewed participants are 
noted to have stated that the roles performed by the SGBs have resulted into improving 
academic performance of most schools in the Eastern Cape Province. As demonstrated in the 
discussions in the previous variable, the 26 of the 40 interview participants stated that SGBs 
facilitate the constant monitoring of teachers’ progress and performance and the progress and 
performance of learners. They also stated that SGBs have been able to address a number of 
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learners’ and teachers’ concerns, thus impacting on their improving commitment and enhance 
improving academic performance. Hand in hand with improving academic progress, the 
findings in Figure 4.9 indicates that 14 of the 40 interview participants reveal that the roles 
performed by the SGBs have also impacted on improving the relationship between the 
different stakeholders. 
Figure 4.9; Effects of school governance on the general school performance 
 
Good relationships between different stakeholders and the SGBs is essential for securing 
support that render the implementation of most school programmes successful. In terms of 
financial management, Figure 4.9 indicates that 29 of the 40 interviewed participants stated 
that effective school governance in most Eastern Cape schools have impacted on improving 
financial management. The 29 of the 40 interview participants attribute their views to the 
SGBs are required to account by the communities and the SGBs also require accountability 
from SMTs and school principals. These cross-checking are noted by the 29 of the interview 
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participants to eliminate corruption and abuse of public funds, and enhance the realization of 
effective financial management. As indicated by 32 of the 40 interview participants, effective 
financial management and other effects of SGBs translate into successful implementations of 
school’s programmes.  
According to Figure 4.9, 20 of the 40 interviewed participants stated that through SGBs, 
initiatives have always been taken to ensure that resources and scholastic materials are 
provided. The provision of scholastic materials and resources’ availability is noted to 
influence improvement on the quality of the education provided. In conclusion, the interview 
findings illustrated in Figure 4.9 indicate that evidence of the effects of school governance on 
improving general performances of the schools in the Eastern Cape Province include; 
improving academic performance, improving relationship with the stakeholders, improving 
financial management, successful implementations of schools’ programmes, and provision of 
scholastic materials. The next section examines the interview findings on strategies which are 
used to improve school governance in the Eastern Cape Province. 
4.4 Section C; Strategies which are used for improving school governance 
in the Eastern Cape Province 
This section of the interview process assessed the kinds of strategies that are used for 
improving school governance in the Eastern Cape Province. It is noted in the literature review 
that Brunner (2010:13), Wylie and Hipkins (2006:29), Hipkins (2006:29), Kamal (2006:82), 
Smith (2007:2) and Mulford (2003:19) consistently interpret that the effective of school 
governance is influenced by the applications of improvement strategies that include; 
considering common interest and core business issues is one of the strategies, ensuring that 
the roles, objectives, functions and powers of the school council are clearly understood by all 
94 | P a g e  
 
council members, effective planning, policy making and reporting, induction and professional 
development and learning, communication and information sharing, monitoring, evaluation 
and improvement, and the use of Mulford’s (2003:19) measures for improving school 
governance. These strategies were examined during the interview processes with the SGBs 
members, principals and member of SMTs, and the findings were as presented and discussed 
in the following sub-sections; 
4.4.1 How is goal sharing and common purpose used as a strategy for 
improving governance in your school? 
As the literature review reveals, one of the strategies which can be used to improve good 
governance is ensuring that the organisation speaks with one voice, unity and sharing of 
common purpose and interests. It is noted in Figure 4.10 that 26 of the 40 interviewed 
participants stated that there is an attempt by the SGBs to define a common purpose and 
interest through which the entire school can be united. However, they pointed out that there 
challenges concerning lack of goal clarity, conflicts of interests and conflicts between the 
SGBs and SMTs which tend to mar the need for unity which is usually essential for achieving 
effective and good school governance. In other words, the mere fact that the 29 of the 40 
interviewed participants stated that there are some challenges imply that the use of this 
measure remains ineffective as a strategy for improving school governance in the Eastern 
Cape Province. The notion that lack of well defined goals and objectives are limitations are 
further echoed in the views of the 23 and 14 of the 40 interviewed participants. In other 
words, these interview participants construe that in the absence of well defined objectives and 
goals such as the need to advance the interests of learning rallying and influencing everyone 
against a common course may be difficult. Since Figure 4.10 further indicates that 30 of the 
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40 interview participants stated that there is lack of interests are some members tend to take 
the establishment of SGBs are mere formalities, it can also be stated that using goal sharing 
and common purpose as strategies for achieving good governance in the Eastern Cape 
schools may not be possible. 
Figure 4.10; Use of goal sharing and common purpose used as a strategy for improving 
governance 
 
On the whole some of the limitations which seem to be hindering effective application of this 
strategy include; lack of well defined goals, lack of well defined objectives, and governance 
considered a mere formality. In other words, there seems to be less effort of using this as 
strategy for improving school governance in the Eastern Cape Province. According to 
Brunner (2010:13) and Wylie and Hipkins (2006:29), considering common interest and core 
business issues is one of the strategies for improving school governance. They construe that 
finding common ground on policies and plans that serve to advance the needs and interests of 
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all students and benefit the whole community is key to achieving good governance. Brunner 
(2010:13) stated that such initiatives can be enhanced if councils are able to translate the 
common interest into truly shared goals to improve the educational experiences and learning 
outcomes for all. Brunner (2010:13) posits that this is achieved by recognizing that: a school 
council is a corporate body. all sections of the community contribute views on school's core 
business, and the school governance council decisions are taken in consideration of a broadly 
shared school community vision and strategic plan. When the findings in Figure 4.10 are 
examined in the light of the secondary findings, the interview findings present findings which 
are contrary to the postulations in the literature review. 
4.4.2 Explain how all sections of the community are engage to enable 
achieving improving governance in your school possible? 
Besides using goal sharing and common purpose as strategies for achieving good governance 
in the Eastern Cape schools, the literature review also notes that there must be total 
involvement of all the stakeholders in governance. Stakeholders’ involvement is one of the 
pillars for achieving effective good governance, and in order for it to be successful; there 
must be intense consultations and information sharing between the stakeholders. However, 
the results of the interview findings in Figure 4.11 suggest that 33 of the 40 interviewed 
participants stated that although there is consultation, it is merely done as a formality. Since 
quite often the views suggested may less influential people are found missing when 
resolutions are concluded. This results into de-motivation of stakeholders and complete loss 
of interest and commitment. Yet it is argued in the literature review that total commitment of 
all stakeholders is essential for realizing effective good governance. On that basis, the mere 
fact that there is less consultations among stakeholders implies that it may difficult for the 
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SGBs in the Eastern Cape Province to achieve effective governance. On the other hand, 
Figure 4.11 also illustrates that 12 of the interview participants stated that there is lack of 
interests of the community members. While 19 of the 40 interviewed participants pointed 
poor communication and coordination of activities by virtue of the fact that communication is 
almost selective for certain individuals only, as a large chunk of the community is excluded. 
Figure 4.11: Community involvement as a strategy for improving school governance 
 
The 19 of the 40 interview participants expressed concerns that such problems under the 
achieving of effective good governance in most of the Eastern Cape schools. 10 of the 40 
interviewed participants are noted in Figure 4.11 to have indicated that there is lack of intense 
involvement of the community, as on the other 22 of the 40 interviewed participants pointed 
out lack of well defined responsibilities of SGBs, SMTs and school principals in governance 
as part of the factors limiting the effective application of this measure as a strategy for 
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improving school governance in the Eastern Cape Province. Nonetheless, using the findings 
in Figure 4.11, it can be concluded that factors limiting the use of community involvement as 
a measure for improving school governance in the Eastern Cape Province include; 
consultation, lack of interest of community members, lack of training, poor communication 
and coordination of activities, lack of intense involvement of the community, and lack of well 
defined responsibilities and duties. 
4.4.3 How is effective planning, policy making and reporting used as a 
strategy for improving governance in your school? 
The literature review further notes that the existence of effective planning, policy making and 
reporting is one of the strategies for improving governance. However, Figure 4.12 reveals 
that 22 of the 40 interviewed participants stated that quite often the process of using this 
strategy as a measure for improving school governance in the Eastern Cape Province is 
marred by the fact the planning process is only done by the SGBs, SMTs and Principals in 
total exclusion of the views of other stakeholders. They explained that such approach 
deprives school plans of the diverse views which could have been used to ensure that the 
planning processes consider all the issues touching the school as a community or a public 
enterprise. Not only is exclusion of views of a significant number of stakeholders considered 
to be a hindrance, but also Figure 4.12 indicates that 14 of the 40 interviewed participants 
stated that even after the implementations of plans, there is less strict adherence by the SGBs 
and SMTs, thus resulting in certain plans not being implemented. As they lamented, such 
approach limits the realization of improving school performance. Although, the SGBs could 
be blamed, it is also important to note that in a number of cases the successful 
implementations of school programmes have been limited by lack of resources. This is 
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illustrated in the fact that it is noted in Figure 4.12 that 18 of the 40 interviewed participants 
stated that there is always a problem of lack of resources arising mainly from the meagre 
resources allocated by the government. 
Figure 4.12: Effective planning, policy making and reporting used as a strategy for improving 
governance in your school 
 
Despite the fact that lack of resources cannot be considered to the SGBs’ errors, it is 
important to note that the SGBs are also pointed out by the 13 of the 40 interviewed 
participants to face challenges of defining clear strategies. Lack of well defined clear 
strategies implies that there will be difficulties of determining the strategic actions that the 
schools can take to render achieving the outlined strategic objectives and goals possible.  In 
addition Figure 4.12 also reveals that 10 of the 40 interviewed participants noted that 
planning only considers key activities and that 19 of the 40 interviewed participants cited lack 
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of effective leadership structure as a hindrance to effective school governance in the Eastern 
Cape Province. They attribute their arguments to the fact that there are several lines of 
authorities, and that renders it difficult to determine the person who is in control. 
Conclusively, the analysis of the interview findings in Figure 4.12 would indicate that the 
factors limiting the use of effective planning, policy making and reporting as one of the 
strategies for improving school governance in the Eastern Cape Province include; planning 
done by SMTs and Principals, lack of adherences to plans, inadequate resources, lack of well 
defined strategies, planning only considers key activities, and poor leadership structures. 
4.4.3 To what extent is a system for monitoring and evaluating used as a 
measure for achieving effective governance in your school? 
Theoretical analysis also reveals that the existence of effective framework for monitoring and 
evaluating the effects of good governance is one of the strategies that can be used to improve 
school governance. However, this implies that a SGB must develop appropriate control 
framework, outline standards or baselines and establish a department or personnel who is in 
charge of monitoring and evaluations. Such a view seems to be contrary to the kinds of 
frameworks that are used in monitoring and evaluating school governance in the Eastern 
Cape Province. This is because, it is noted in Figure 4.13 that 22 of the 40 interviewed 
participants stated that there is no well defined framework as there is more reliance on leaders 
and principal’s supervision. In other words, the use of reports without developing a system 
that enhances real time monitoring and evaluations of activities implies that Eastern Cape 
schools’ ability to identify and correct deviations would be significantly limited.. Thus, 
failure to effectively monitor, evaluate, identify and correct deviations implies that it may be 
difficult for the Eastern Cape schools to achieve effective school governance. Yet the extent 
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to which it can be difficult for the Eastern Cape schools to realize effective school 
governance is also further compounded by the fact that Figure 4.13 reveals that 14 of the 40 
interview participants stated that there is no well defined standards against which the 
effectiveness of school governance can be measured. Such lack of effective standards can 
certainly be construed to undermine efforts directed towards the realization of effective 
school governance in the Eastern Cape Province.  
Figure 4.13; Monitoring and evaluating used as a measure for achieving effective governance 
 
Effective monitoring and evaluations of activities is noted to be enhnaced if there is a 
deparment or a personnel structly charged with the role of monitoring and evaluating the 
organisation’s activities. However, the interview findings that are presented in Figure 4.13 
indicates that 18 of the 40 interviewed participants sttaed that such personnels or departments 
are not considered as essential for monitoring and evaluating the effectiveness of school 
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governance in the Eastern Cape Province. The reason why such a measure is ignored could be 
attributed to lack of funds that the 27 of the 40 interview participants stated to be limiting the 
implementations of measures for monitoring and evaluating the effectiveness of school 
governance in the Eastern Province. In addition, it is noted that 16 of the 40 interviewed 
participants stated that monitoring and evaluations is something disliked by staff and 
therefore a number of staff as well fear to get involved in monitoring and evaluating other 
people’s activities due to the possibility of inducing conflicts. In general, the interview 
findings in Figure 4.1, can be concluded to indicate that factors limiting the monitoring and 
evaluations of the effectiveness of school governnace in the Eastern Cape Province include; 
lack of well defined framework, lack of clear standards, no personnel is charged with the sole 
responsibility of monitoring and evaluations, limited funds, and fear of inducing conflicts. 
4.5 CONCLUSION 
In the first instance, the discussions of the primary findings examined factors determining the 
effectiveness of school governance in the Eastern Cape Province. The discussions in this 
chapter examined six main principles are; principle 1; understanding their expected roles, 
principle 2; ensuring delivery of organisational purpose, principle 3; being effective 
individuals but at the same time forming part of a team, principle 4; exercising control, 
principle 5; behaving with integrity and principle 6; being open and accountable. It was noted 
that factors limiting the effective applications of these principles include; lack of clear outline 
of SGBs, poor briefing of members about the roles of SGBs, consultations of members and 
stakeholders, poor representation of stakeholders, poor support of school’s staff, lack of well 
defined vision, and poor documentations of SGBs’ roles. Despite findings indicating that 
practices in the Eastern Cape schools are inappropriate for enhancing effective school 
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governance, it was noted that the primary findings reveal that through the SGBs, teachers are 
able present their complaints and such a process enhance the amicable resolution of 
problems. In the discussions, it was argued that this subsequently contribute good working 
environment, improving teachers’ satisfactions, commitment and improving quality of 
teaching as the teachers may tend to take up their jobs with interests. However, it was noted 
that there is still ineffective applications strategies which can be used for improving school 
governance in the Eastern Cape Province. In order to determine measures which the schools 
in the Eastern Cape Province can use to improve their schools’ governance, the next chapter 
examines the conclusions and recommendations. 
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Chapter 5 
Conclusions and Recommendations 
 
5.1 INTRODUCTION 
This chapter examines the general conclusions and recommendations of the study. The 
conclusion examines summaries of the secondary and primary findings. The secondary 
findings were summarised according to sections that include; factors determining the 
effectiveness of school governance, the effects of effective governance on performance of 
schools, and strategies for improving school governance. The conclusion for the primary 
findings were accomplished according to sections that include; Section A; Factors 
determining the effectiveness of school governance in the Eastern Cape Province, Section B; 
The effects of effective governance on performance of schools in the Eastern Cape Province, 
and Section C; Strategies which are used for improving school governance in the Eastern 
Cape Province. In a conclusion reflecting the interplay between the primary and secondary 
findings, measures that must be adopted to improve school governance in the Eastern Cape 
Province were recommended. 
5.2 CONCLUSIONS AND SUMMARY OF THE RESEARCH KEY FINDINGS  
The primary research objective of this study is to conduct a diagnosis of school governance in 
the Eastern Cape Province in order to suggest appropriate improvement strategies. The 
secondary research objectives for this study are to; 
 Evaluate factors determining the effectiveness of school governance in the Eastern 
Cape Province 
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 Assess the effects of effective governance on performance of schools in the Eastern 
Cape Province 
 Examine strategies which are used for improving school governance in the Eastern 
Cape Province. 
In order to achieve the above outlined primary and secondary research objectives of the 
study, the entire research process will be guided by research questions that encompass; 
 Which factors are considered as determinants of the effectiveness of school 
governance in the Eastern Cape Province? 
 How effectively has school governance impacted on improving the performance of 
schools in the Eastern Cape Province? 
 Which strategies are used for improving school governance in the Eastern Cape 
Province? 
This study is important on the basis that it will provide the Eastern Cape Department with the 
opportunity to evaluate the importance of good governance on schools’ performance. Such a 
review will enable the Eastern Cape Department of Education to examine the extent to which 
the current approach to governance has resulted into improving performance of teachers, 
learners and schools in general. The review of the approach to school governance will also 
enable the Eastern Cape Department of Education to identify factors that are hindering the 
achieving of effective school governance in the province. This will enable appropriate 
remedial and improvement strategies to be suggested. The adoption of such improvement 
measures is expected to result into not only improving school governance, but also the 
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performance of the schools in the Eastern Cape. In addition, this study is also important on 
the basis that there are limited studies on school governance in South Africa, and as such, 
through its recommendations, this study will provide additional theories onto existing 
literatures and theories on school governance.  
The secondary and primary findings of the study were as summarized in the following 
sections; 
5.2.1 Secondary Findings 
The secondary findings of the study were as summarized to the following sections that are 
aligned to the research objectives and questions;  
5.2.1.1 Factors Determining the Effectiveness of School Governance 
The literature review indicates that Youngs (2005) perceives that the notion of governance 
goes beyond formal governing using bodies such as boards or councils to encompass other 
groups that form part of the strength of the partnerships within an organisation, between 
stakeholders and across its various parts that make up its system of governance. In the context 
of a school, Carrim (2011) construes that besides a school council or board; these groups 
include the leadership team, staff committees, and parent group and student representative 
council together with the ways that these groups interact with each other and with all 
stakeholders. However, the secondary research reveals that authors such as Price (2009:13) 
Carrim (2011), Driscoll’s (2010:1) believe that the effectiveness of the school governance is 
influenced by a significant number of factors. According to the secondary findings, the 
effective of school governance is influenced by the extent to which certain core components 
or pillars of good governance are consistently considered. As noted in the secondary findings, 
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these pillars of good governance include; accountability, participation, freedom of 
information, and transparency. On the other hand, a consensus also exists among theories 
such as Price (2009:13), Carrim (2011) and Driscoll (2010:1) that there are certain key six 
principles that influence the effectiveness of school governance. These six main principles 
are; principle 1; understanding their expected roles, principle 2; ensuring delivery of 
organisational purpose, principle 3; being effective individuals but at the same time forming 
part of a team, principle 4; exercising control, principle 5; behaving with integrity and 
principle 6; being open and accountable. All these are evaluated in the sub-headings 
following. Nevertheless, It was also noted that theories articulated by Rentoul and 
Rosanowski (2000:10) Wylie and King (2004:103) and Mulford (2003:19) reveal that the 
effective application of these principles and models do not only impacts on improving school 
governance, but also the effective performance of the school. 
5.2.1.2 Effects of Effective Governance on the Performance of Schools 
According to the literature review, effective school governance results into; improving 
quality of education management and learning, provides opportunities for school 
professionals and members of the school community to learn from each other, improving 
school leadership improves accountability of educators. The secondary findings indicate that 
Earley and Creese (2009:49) state that effective school governance results into improving 
quality of education management and learning. Earley and Creese (2009:49) argue that 
research on the effects on educational outcomes of different forms of school governance; 
ownership, organisation, and management indicate that differences in school professional 
leadership account for 5–7 percent of the variation in student achievement between schools. 
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Nonetheless, Walford (2010:163) was noted in the secondary findings to construe that the 
gains of encouraging effective school governance resonates in the fact that it provides 
opportunities for school professionals and members of the school community to learn from 
each other, and for school professionals to become more articulate about what they do, and 
why.  
In other words, Walford (2010:163) interprets that such intense interaction between the 
school professionals and the community members result into critical analysis of how school 
performance can be improved. The secondary findings also reveal that Mulford (2003:19) 
states that there is a significant direct positive relationship between effective governance 
improving school leadership. Mulford’s (2003:19) assertion was noted to have been echoed 
in Ackerman’s (2005:33) postulations that an effective school governance results into 
improving accountability of the school leadership and management. Improving accountability 
eliminates corrupt practices and impacts on the extent to which the allocated school’s 
resources are optimally utilized. However, Brunner (2010:13), Wylie and Hipkins (2006:29), 
Hipkins (2006:29), Kamal (2006:82) and Smith (2007:2) construe that the ability of school 
governance to result into improving school performance may be limited, unless if certain 
improvement strategies used to ensure that the weaknesses of school governance are 
constantly identified and addressed. 
5.2.1.3 Strategies for Improving School Governance 
The secondary findings reveal that the effective of school governance is influenced by the 
applications of improvement strategies that include; considering common interest and core 
business issues is one of the strategies, ensuring that the roles, objectives, functions and 
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powers of the school council are clearly understood by all council members, effective 
planning, policy making and reporting, induction and professional development and learning, 
communication and information sharing, monitoring, evaluation and improvement, and the 
use of Mulford’s (2003:19) measures for improving school governance According to Brunner 
(2010:13), Wylie and Hipkins (2006:29), considering common interest and core business 
issues is one of the strategies for improving school governance. They construe that finding 
common ground on policies and plans that serve to advance the needs and interests of all 
students and benefit the whole community is key to achieving good governance. In a similar 
line of thought, the literature review indicates that Wylie and Hipkins (2006:29) argue that 
the other strategy involve ensuring that the roles, objectives, functions and powers of the 
school council are clearly understood by all council members. Meanwhile, Kamal (2006:82) 
is noted to perceive that effectiveness of school governance can be enhanced if there is an 
effective planning, policy making and reporting.  
Kamal  (2006:82) bases his argument on the fact that the school's strategic plan is the basis 
for teachers, parents and students and community groups working together on a point around 
which a whole school community can focus and unite. Kamal (2006:82) also states that 
provision of induction and professional development and learning is fundamental for 
realizing effective school governance. Kamal (2006:82) believes that professional 
development and learning impacts on increasing and building effective school capacity. Other 
strategies which were discussed include; communication and information sharing, 
monitoring, evaluation and improvement, and the use of Mulford’s (2003:19) measures for 
improving school governance. 
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5.2.2 Primary Findings 
The primary findings of the study were as summarized to the following sections that are 
aligned to the research objectives and questions;  
5.2.2.1 Section A; Factors determining the effectiveness of school 
governance in the Eastern Cape Province 
In terms of factors determining the effectiveness of school governance in the Eastern Cape 
Province, the discussions in this chapter examined six main principles are; principle 1; 
understanding their expected roles, principle 2; ensuring delivery of organisational purpose, 
principle 3; being effective individuals but at the same time forming part of a team, principle 
4; exercising control, principle 5; behaving with integrity and principle 6; being open and 
accountable. The effective application of principle 1; understanding their expected roles, as 
the measure for achieving effective school governance in the Eastern Cape Province was 
noted to be limited by a number of factors. In general, the findings in Figure 4.1 indicate that 
the identified themes include; lack of clear outline of SGBs, poor briefing of members about 
the roles of SGBs, consultations of members and stakeholders, poor representation of 
stakeholders, poor support of school’s staff, lack of well defined vision, and poor 
documentations of SGBs’ roles. Basing on these, it was argued that an assessment of all these 
identified themes would suggest that the practices of most of the SGBs in the Eastern Cape 
Province still fall short of the essential requirements in principle and undermines the ability 
of most SGBs to achieve effective school governance.  
The application of principle 2; ensuring delivery of organisational purpose was noted to be 
marred by; poor commitment from members of SMTs and SGBs, lack of collaboration 
between staff and SGBs, ineffective monitoring and evaluation framework, lack of well 
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defined procedures and methods of accomplishing activities, and shortage of funds for 
implementing programmes and plans. Using these limitations, it was interpreted that these 
imply that there is still a challenge for most of the SGBs in the Eastern Cape schools to 
ensure that the defined school purposes and objectives are achieved.  
The primary findings that indicate that the factors limiting the effective application of 
principle 3 for achieving good school governance in the Eastern Cape Province include; the 
fact that SGBs are perceived as a mere formality, conflicts, poor motivation, and lack of 
training and development and poor leadership. In other words, when examined in the light of 
the literature findings, it can be noted that these findings do not rhyme Carrim’s (2011:102) 
interpretations that the application of principle 3 would require that the board provides good 
governance and leadership by working effectively both as individuals and as a team. The 
discussions in the primary research also notes that when all the findings in Figure 4.4 are 
examined, one would certainly conclude that the effective exercise of control as a principle 
for achieving good governance in the Eastern Cape schools is significantly marred by 
challenges encompassing; poor control of activities, lack of clearly defined standards, lack of 
effective framework, poor commitment of staff, and poor commitment of members in the 
SGBs. Generally, the discussions construed that the findings in Figure 4.4 falls short of the 
prescriptions in the theoretical analysis which reveal that Carrim (2011) points out that the 
school governance board must be able to ensure that: the SGB understands and complies with 
all legal and regulatory requirements that apply to it, continues to have good internal 
financial, management controls, and that the board regularly reviews and identifies the major 
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risks to which the organisation is exposed and applies appropriate measures for mitigating 
such risks.  
The findings in Figure 4.5 indicate that the effective application of principle 5 which require 
ensuring behaviours that enhance integrity and respect of SGBs’ members in the Eastern 
Cape Province is hindered by; poor managing and resolution of conflicts, lack of well 
prescribed rules, decisions influenced by more wealthy and skilful stakeholders, and 
corruption. On the other hand, it was noted that the application of principle 6 which requires 
effective accountability of SGBs in the Eastern Cape Province is significantly limited by the 
fact that; schools more accountable to district and provincial authorities than communities, 
less feedback from SGBs, poor communication, inappropriate ways for dealing with 
complaints, and poor consultation with stakeholders.  
5.2.2.2 Section B; The effects of effective governance on performance of 
schools in the Eastern Cape Province 
Despite findings indicating that practices in the Eastern Cape schools are inappropriate for 
enhancing effective school governance, the findings in Figure 4.7 indicates that 17 of the 40 
interviewed participants stated that the current practice of school governance has resulted into 
improving teachers’ performance. They attribute their assertions to the fact that through the 
SGBs, teachers are able present their complaints and such a process enhance the amicable 
resolution of problems. This subsequently contribute good working environment, improving 
teachers’ satisfactions, commitment and improving quality of teaching as the teachers may 
tend to take up their jobs with interests. In that regard, it was noted that despite poor approach 
to achieving good governance, a significant number of the schools in the Eastern Cape 
Province are noted to be experiencing improving quality of education by virtue of the fact 
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that Figure 4.7 indicates that school governance in the Eastern Cape Province has resulted 
into; more committed teachers, consultations of learners, introduction of things such as 
meals, improvement of school environment, and quick response to complaints.  
The primary research further reveals that effective school governance has impacted on 
improving teachers’ performance include; monitoring and evaluations of teachers’ 
performance, effective meeting of teachers’ complaints, resolution of disputes between 
teachers and principals, holding teachers more accountable, and teachers’ professional 
training and development. It was also noted in the interview findings that evidence of the 
effects of school governance on improving general performances of the schools in the Eastern 
Cape Province include; improving academic performance, improving relationship with the 
stakeholders, improving financial management, successful implementations of schools’ 
programmes, and provision of scholastic materials. 
5.2.2.3 Section C; Strategies which are used for improving school 
governance in the Eastern Cape Province 
According to the primary findings, the limitations which seem to be hindering effective 
application of strategies for improving good governance in the Eastern Cape schools include; 
lack of well defined goals, lack of well defined objectives, and governance considered a mere 
formality. Using the findings in Figure 4.11, it was concluded in the discussions of the 
interview findings that factors limiting the use of community involvement as a measure for 
improving school governance in the Eastern Cape Province include; consultation, lack of 
interest of community members, lack of training, poor communication and coordination of 
activities, lack of intense involvement of the community, and lack of well defined 
responsibilities and duties.  
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On the other hand, the analysis of the interview findings in Figure 4.12 would indicate that 
the factors limiting the use of effective planning, policy making and reporting as one of the 
strategies for improving school governance in the Eastern Cape Province include; planning 
done by SMTs and Principals, lack of adherences to plans, inadequate resources, lack of well 
defined strategies, planning only considers key activities, and poor leadership structures. 
Finally, it was stated that the analysis of the interview findings in Figure 4.1, can be 
concluded to indicate that factors limiting the monitoring and evaluations of the effectiveness 
of school governnace in the Eastern Cape Province include; lack of well defined framework, 
lack of clear standards, no personnel is charged with the sole responsibility of monitoring and 
evaluations, limited funds, and fear of inducing conflicts. 
5.3 RECOMMENDATIONS 
While considering the above primary and secondary findings of the study, it can be 
recommended that the school governing bodies in the Eastern Cape Province must consider 
applying the following measures in order to achieve good governance in their schools; 
5.3.1 The Application of the Six Main Principles for Effective Governance 
The primary findings reveal that there is ineffective application of these six main principles 
for achieving good governance, yet the secondary findings reveal that the applications of 
these six main principles enhances the extent to which the organisation’s governance can be 
effective. In order to outwit such challenges, the SGBs in the schools in the Eastern Cape 
Province can consider applying the six principles that include; 
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5.3.1 Principle 1; Understanding the roles and expectations of the SGBs in 
the Eastern Cape Schools 
The primary findings revealed that the effective application of this principle is limited by 
factors encompassing; lack of clear outline of SGBs, poor briefing of members about the 
roles of SGBs, consultations of members and stakeholders, poor representation of 
stakeholders, poor support of school’s staff, lack of well defined vision, and poor 
documentations of SGBs’ roles. In order to deal with these factors, the SGBs in the Eastern 
Cape Province must ensure that the roles of the SGBs are clearly outlined and that the old and 
the new members are effectively trained and informed about their roles, responsibilities and 
duties in the SGBs. Such a process must also be undertaken in case there are changes. In 
addition, the SGBs in the Eastern Cape Province can turn this around by constantly 
consulting the key stakeholders, ensuring that there is effective representation on the board in 
a manner that reflect the demographical compositions in that particular community and the 
population in the schools. The applications of these measures must also be accompanied with 
the outline of clear visions, missions and objectives so that all the members and stakeholders 
can know what is expected of them. 
5.3.2 Principle 2: Ensuring delivery of purposes and objectives of the 
schools in the Eastern Cape Province 
It was also noted in the primary findings that the application of principle 2 which deals with 
ensuring effective delivery of organisational purposes and objectives are marred by; poor 
commitment from members of SMTs and SGBs, lack of collaboration between staff and 
SGBs, ineffective monitoring and evaluation framework, lack of well defined procedures and 
methods of accomplishing activities, and shortage of funds for implementing programmes 
and plans. Overcoming this implies that the SGBs in the schools in the Eastern Cape Province 
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must be prepared to adopt appropriate methods for remunerating the members on the SGBs. 
Through this, the commitments of the members would be enhanced, thus resulting into 
increasing contributions from individual members and subsequently improving performances 
of SGBs and the school in general. Ensuring effective application of this, would also mean 
that SGBs must develop means for developing good relationships between all the 
stakeholders and the SGBs in order to enable the collaborations between different parties and 
stakeholders possible. All these must be accompanied with increase in the allocated funds, 
implementations of appropriate framework for monitoring and evaluating the effectiveness 
and impacts of the SGBs and outline of clear procedures, methods and systems through 
which activities in schools can be effectively accomplished. 
5.3.3 Principle 3; Being effective as individuals and a team in the SGBs in 
the Eastern Cape Schools 
The primary findings that indicate that the factors limiting the effective application of 
principle 3 for achieving good school governance in the Eastern Cape Province include; the 
fact that SGBs are perceived as a mere formality, conflicts, poor motivation, and lack of 
training and development and poor leadership. The SGBs in the schools in the Eastern Cape 
Province can deal with these challenges by ensuring that communities and volunteers on the 
SGBs are educated about the roles and importance of the SGBs on improving school 
performance. In other words, they will have to point out that the establishment of SGBs are 
not mere formalities, but a strategy that the government pays significant attention to ensure 
that it impacts on improving management, governance and performances of schools 
throughout the country. Through this, the SGBs in the Eastern Cape Province will be able to 
deal with attitudes that result into members’ low commitments towards SGBs’ activities. In 
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addition, Chairmen in the SGBs, SMTs and principals of schools will have to demonstrate 
good leadership by applying leadership styles that not only result into transforming the way 
school activities are governed, but also that influence people and activities towards the 
direction that enhance the achieving of outlined strategic objectives and subsequently 
improving school performance. 
5.3.4 Principle 4: Exercising control over school’s activities as a major role 
of SGBs 
The discussions in the primary research also note that when all the findings in Figure 4.4 are 
examined, one would certainly conclude that the effective exercise of control as a principle 
for achieving good governance in the Eastern Cape schools is significantly marred by 
challenges encompassing; poor control of activities, lack of clearly defined standards, lack of 
effective framework, poor commitment of staff, and poor commitment of members in the 
SGBs. In order to deal with these challenges, the SGBs in the schools in the Eastern Cape 
Province will have to develop appropriate measures for controlling activities. In these 
measures, the SGBs must ensure that standards and techniques of how the activities are to be 
evaluated are clearly outlined. The SGBs will also have to ensure that there is appropriate 
measures that are applied to stimulate employees’ interests so as to eliminate problems 
arising from dissatisfactions and low commitments. 
5.3.5 Principle 5: Ensuring behaviours that enhance integrity and respect 
of SGBs’ members 
The findings in Figure 4.5 indicate that the effective application of principle 5 which require 
ensuring behaviours that enhance integrity and respect of SGBs’ members in the Eastern 
Cape Province is hindered by; poor managing and resolution of conflicts, lack of well 
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prescribed rules, decisions influenced by more wealthy and skilful stakeholders, and 
corruption. The effective application of this principle implies that the SGBs in the schools in 
the Eastern Cape Province must ensure that proper rules and regulations that not only guide 
behaviours that are acceptable, but also how disputes must be resolved are put in place. In 
other words, the rules and the regulations must result into enhancing behaviours of employees 
towards the direction that enhance elimination of corruption. In addition, there must be 
negotiation with the district and provincial departments of education in the Eastern Cape 
Province to ensure that SGBs are allocated at some levels of desired autonomy so that they 
can execute their duties and responsibilities more effectively. 
5.3.6 Principle 6; Transparency and accountable to the stakeholders in the 
schools in the Eastern Cape Province 
It was noted in the primary research that the application of principle 6 which requires 
effective accountability of SGBs in the Eastern Cape Province is significantly limited by the 
fact that; schools more accountable to district and provincial authorities than communities, 
less feedback from SGBs, poor communication, inappropriate ways for dealing with 
complaints, and poor consultation with stakeholders.  Dealing with these challenges would 
require the SGBs in the Eastern Cape Province to advise the government department of 
education that the SGBs are accountable to the community in the same manner that they are 
accountable to the government department. Such a measure may enhance the roles performed 
by the communities towards checking and controlling how activities are performed in the 
Eastern Cape Province. The application of such a measure must be accompanied with the 
establishment of effective communication mechanisms to enhance coordination and 
collaboration between different stakeholders. In addition there must also be increased and 
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genuine consultations with the community before major projects are implemented by the 
SGBs. This would enable the implemented projects to acquire the desired levels of support 
that they need from the community. 
In addition, the SGBs in the schools in the Eastern Cape Province will also have to apply the 
core components or pillars of good governance. 
5.3.7 Apply the Core Components or Pillars of Good Governance 
The following are the core components or pillars of good governance that the SGBs in the 
schools in the Eastern Cape Province can apply to achieve good governance in their schools; 
Accountability; the SGBs in the schools in the Eastern Cape Province can ensure 
accountability by living by example. This can be accomplished through providing honest 
reports even before they are required to do so in conjunction with ensuring that quite 
frequently communities are asked to question anything that they do not understanding in the 
ongoing school activities. 
 Participation; the SGBs in the schools in the Eastern Cape Province must encourage 
participation of all members of the community and other stakeholders in order to ensure that 
all the implemented school’s programmes have stakeholders’ support. 
Freedom of information; the SGBs in the schools in the Eastern Cape Province must 
also ensure that there is freedom of information by encouraging the flow of information from 
different stakeholders to SGBs and from SGBs to the different stakeholders. 
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 Transparency; transparency can be achieved if the SGBs in the schools in the Eastern 
Cape schools encourage open discussions of all the key schools’ decisions. Such discussions 
may concern the budget, planning processes and kinds of programmes that must be 
implemented.  
Finally, the SGBs in the schools in the Eastern Cape schools can also consider implementing 
strategies encompassing; considering common interest and core business issues is one of the 
strategies, ensuring that the roles, objectives, functions and powers of the school council are 
clearly understood by all council members, effective planning, policy making and reporting, 
induction and professional development and learning, communication and information 
sharing, monitoring, evaluation and improvement. 
Through these, it is expected that the schools in the Eastern Cape Province will certainly 
achieve improving governance and performance. 
5.4 Limitations of the Research 
The issue of governance still remains a challenge not only in school management, but also 
across different organisations in South Africa. Unfortunately the findings of this research is 
limited on the basis that it can only help highlight the core pillars and principles on good 
governance which can be adopted and applied in other organisations. In terms of in-depth 
applications, the findings of this research are not suitable for application across different 
organisations which could be experiencing governance related challenges in South Africa. As 
in case of schools, the application of the findings of this research would be appropriate. 
However, the limitations are accentuated in the fact that each school will have to determine 
how the details on governance highlighted in this study can be addressed and the concept of 
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governance adjusted to fit each of their unique circumstances. Despite the fact that the issue 
of governance frequently occurs in most public South African schools, this research still 
faced a limitation that most of the studies have not been directed towards evaluating school 
governance in South Africa. This was a limitation as the study faced challenges in attempting 
to compare and contrast its findings. However, using prior studies conducted in other parts of 
the world, especially in Australia, New Zealand and the United Kingdom, this limitation was 
overcome. Although costs also posed challenges towards the successful accomplishment of 
this research, the researcher was able to overcome such cost limitations by saving for some 
time and then later resuming the primary data collection. Nevertheless, through the constant 
motivation from my Supervisor Professor Edwin Ejeoma, limitations associated with lack of 
interest and poor motivation were all overcome. 
5.5 CONCLUSION 
Generally, the study indicates that achieving effective school governance in the Eastern Cape 
Province is far from being attained. In terms of the applications of principles for effective 
governance, the study reveals that the effective implementations of these principles in the 
Eastern Cape schools is marred by factors that include; lack of clear outline of SGBs, poor 
briefing of members about the roles of SGBs, consultations of members and stakeholders, 
poor representation of stakeholders, poor support of school’s staff, lack of well defined 
vision, and poor documentations of SGBs’ roles. Despite findings of the study indicating that 
practices in the Eastern Cape schools are inappropriate for enhancing effective school 
governance, it was noted that the primary findings reveal that through the SGBs, teachers are 
able present their complaints and such a process enhance the amicable resolution of 
problems. In the discussions, it was argued that this subsequently contribute good working 
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environment, improving teachers’ satisfactions, commitment and improving quality of 
teaching as the teachers may tend to take up their jobs with interests. However, it was noted 
that there is still ineffective applications strategies which can be used for improving school 
governance in the Eastern Cape Province. While considering the primary and secondary 
findings of the study, it was recommended that the school governing bodies in the Eastern 
Cape Province must; apply the six main principles for effective governance, apply the core 
components or pillars of good governance and consider implementing strategies 
encompassing; considering common interest and core business issues is one of the strategies, 
ensuring that the roles, objectives, functions and powers of the school council are clearly 
understood by all council members, effective planning, policy making and reporting, 
induction and professional development and learning, communication and information 
sharing, monitoring, evaluation and improvement. The suggested area for further study would 
be; “The effects of stakeholders’ involvement on the performance of School Governing 
Bodies.” 
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APPENDIX 1 
RESEARCH INSTRUMENT (STRUICTURED OPEN-ENDED 
INTERVIEWS) 
Section A; Factors determining the effectiveness of school governance in the Eastern 
Cape Province 
Briefly explain how the following principles are considered as the main determinants for 
achieving effective governance in your school 
Principle 1; Understanding their role 
 
 
 
 
 
 
 
 
 
Principle 2; Ensuring delivery of organisational purpose 
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Principle 3; Being effective as individuals and a team 
 
 
 
 
 
 
 
 
 
Principle 4; Exercising control 
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Principle 5; Behaving with integrity, Principle 6; Being open and accountable. 
 
 
 
 
 
 
 
 
 
Section B; The effects of effective governance on performance of schools in the Eastern 
Cape Province 
Describe how governance has resulted into improving quality of public education in your 
school? 
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Describe how governance has resulted into improving performance of teachers in your 
school? 
 
 
 
 
 
 
 
 
 
Describe how governance has resulted into improving performance of learners in your 
school?  
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Describe how governance has resulted into improving general performance of your school? 
 
 
 
 
 
 
 
 
 
 
Describe how governance has resulted into improving relationship with stakeholders and 
your school? 
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Describe how governance has resulted into improving financial management of your school? 
 
 
 
 
 
 
 
 
 
Section C; Strategies which are used for improving school governance in the Eastern 
Cape Province 
How is goal sharing and common purpose used as a strategy for improving governance in 
your school? 
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Explain how all sections of the community are engage to enable achieving improving 
governance in your school possible? 
 
 
 
 
 
 
 
 
 
 
What measures are put in place to ensure that the roles, objectives, functions and powers of 
the school governing council are clearly understood by all council members? 
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To what extent is your school's leadership structure supportive of the initiative to achieving 
effective governance? 
 
 
 
 
 
 
 
 
 
 
To what extent is effective financial reporting emphasized as a measure for achieving 
effective governance in your school? 
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To what extent is training and development emphasized as a measure for achieving effective 
governance in your school? 
 
 
 
 
 
 
 
 
 
--------------------------------------------------End of Questions--------------------------------------- 
 
 
 
 
 
 
 
 
 
